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Abstract

The current study aimed to examine the psychometric properties of the
visual intelligence test (VIT) in the Libyan environment for the age
group (8-14) years. In addition, it also aimed to develop local norms
for VIT. The study sample included (702) subjects who were students
living in Misurata and their age ranged from (08) to (14) years. Using
the Statistical Package for Social Science (SPSS) software, the
findings confirmed the validity of VIT. Moreover, Cronbach's alpha
reliability values of the VIT scales were acceptable and robust.
Finally, the study derived local norms from the sample scores for the
VIT based on age variables.

Keywords: intelligence, 1Q tests, standardization, the visual
intelligence test.
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The current research deals with the subject of sound writing in Arabic
Languge which has been studied by many researchers for a while. It
discussess a number of related topics, namely the nature of the
language of thought, how it is expressed, how different the languages
are and how they are related to the language of thought. In addition,
the meanings of international and private sound writing are discussed.
At the end of this study, an attempt is made to answer an important
question, which is whether it is possible to set symbols for Arabic

sounds and adopt them as special symbols.
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Abestract

This research focusas on clarifying the implications of the real
existence both on the one hand and on the other, between the changing
and becoming of Heraclitus that based on the basis of the variabie
sense and the permanence of the Parmenides constancy, that based on
reasonable reason. On accordance of sterking philosophical
contradiction, as for Heraclitus is represented in elucidation of
chaging becoming concepts, that occurred after the Incongruity of
opposites, thus the real existence of Heraclitus is that through which
the exists becomes iridescent, therefore become by the rule of the
canon of the continuous interaction between the opposites, And the
deep correlation and harmony that exists under general system, which
includes justice and equality, which form the union of opposites and
their alliance, according to the General canon of”’Logos" It is through
flre which added to it which represents the maximum degree of
change and the process, but at Parmenides, this conflict appears loud
with the principle of true existence, as true subject to the mind in the
unity of the thinking subject and the unity of truth, and thus it is hard
to separate the abstract nature of existence and the variabie nan-
existence one, which subjects to variable and becoming, and coming
to us through the senses, through which the ordinary man interprets
his own materialistic universe.

keywords: Real existence, Heraclitus Parmenides,Chanae & process
Stabilitv
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Abestract

The culture of any society influences thoughts, behaviors, trends,
tastes and it can influence literature and poetry as well. Also, we are a
reflection of our societies. Writers can show that effect in a clearer
way more than others as they can reflect this impact by expressing
their ideas through writing them down. That gift of writing gives the
writers the ability to mirror their backgrounds, then their writings
could be considered as a fingerprint which indicates their time, place
and method.

There are many critical methodologies, and the historical approach is
one of the first approaches that has received the attention of scholars
in order to study the evolution of thought and language .In this study,
the researcher aims at presenting and explaining the meaning of this
historical approach by defining it and showing its importance in
different scientific aspects. The researcher also tries to distinguish
between the history of literature and the general history, showing the
value of the historical approach in the old and modern Arabic
criticism and putting it in the balance to illustrate its disadvantages
and problems. At the end of the study, the researcher lists several
results and confirms that the historical approach is important, but it
cannot rely on itself. So, it needs and must be supported by the
technical approach as the technical characteristics are necessary at
every stage
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Abestract

Al-Kindi was among the earliest Muslim intellectuals who meditated
about the problematic of Mind and Transference. He proved with
brilliant thought the relationship between mind and transference, and
sought to reconcile between these two sources with rationality to reach
certainty.

This reconciliation attempting was approved in Al-Kindi's various
works, represented by the letters mentioned in the research, as well as
his believing that philosophy is concerned with the causes, reasons
and the knowledge of information to reach facts and certainty. He
divided philosophical science into figures and characters such as
theory of rationality and Mathematics. Al-Kindi was interested in the
inspiration of mind as a simple essence recognizing things from their
facts, set the essence ranks and divided it into four sections.

Al-Kindi's ideas contained the evidence of the world's existence, and
the emersion of time stage in the matter of reconciling mind and
transference. Immersing in an Arab-Islamic environment, He
evaluated religious principles with a mental view, interpreting its
concepts with rational evidence. Despite his early affiliation to
Mu'tazila, He aspired to interpret the Holy Quran rationally, and tried
to interpret Quranic concepts based on reason, which eliminates the
suspicion of pure belonging to Mu'tazila, because this philosophical
character is due to his firm faith in religion and philosophy at the same
time.

Keywords: Al-Kindi; Mind and transference; Religious philosophy;
Mu'tazila
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Abstract

The golden rule (do unto others as you would have them do unto you)
has become an important focal point in modern inter- faith dialogue
with Muslims. As an ethical concept, it can be transferred, more or
less, intact between different religions and philosophies, with or
without the authority of scripture. This arti- cle aims to assist interfaith
efforts with Muslims by examining the use of the golden rule in the
works of 12th century Muslim mys- tic, ethicist, and theologian Abu

Ha mid al-Ghazza i (“Al-Ghazali”). Al-Ghazali is one of the most
influential and popular of the clas- sical scholars of Islam, whose
impact and appreciation is felt in the East and West, both within Islam
and without. He applies the golden rule in various formulations as an
axis around which great themes of religion are surrounded: God,
purity of heart, justice, compassion, altruistic love, goodwill, human
brotherhood, and neighborliness. Four texts are examined with

specific attention paid to his most famous work, lhay’Ulum al-Din.
SR INT-I |
e DY) Mg ol 3ol N 056 Y st 3o Ol ) ot
GV s (3 Olers o 3elal) sl 2l @S 0T aeiar U )l il
G o Vit Bulyllly Eol moge Lnogy aiile e Badll ads sl U3y
sl 3 2y Ol 3 b i Gl e 4 e s b ) ) d
s S5 T8 gl ke el S puky IS el a3 By
o JS e Y AL U O g asdl lellaiVly oI S5lel) ddanl )
s sl @ 0l ~50ol (3 ayp2 el BT L1 Gl &) L) C o

117



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

e b pgdeoy Boi 0 doly L ob The oo Lo o o @ n by (i)
F s g Gsleml 00 8 sy ws o) VYl o8y oy o
Al ez e L Al sk sl OF sl (o condy M o ndadl)
Sradt walidly Calaal) (3 Alsaddly copd pUT s oypeb o1 Lad gl (bl Il
oy BV e3gmry Jo LB W8 BNt e g padl OIS O)y 4l adey cpliYly
(g ool a1l alolal) Sglor i3 w3 3 oany 4 (Gelons)
Ganlly ol Lol QY sl & LS s o o581 0 L

9 Vs SE g e SISV (AL abelally ol s OF sl
Slplaly DLl 0LV el 4 cad) e (el mlal pby Yy o
SE el ey et a3 b le gay sl
ST o s cade @S0 0T (3 S T s oYl By eseskisST
ANV G b e gl alols v 0 gl il i
W i e et 1l g 1at 35 { Ul s "40:G ) "ol
ool A Ok s ay "BOild” | s oo b 8 e O8N G

S el Jyo ks a1 S e 3 B ol

o 3] 1l dB s

sl 3) (Yl Sl ains we e g lly gl el Ul

psedl ane LS wlilge Cn Jawm say g b 4 &l () die Al o
St e Ol anl ) waiag pllanal frilly () s Maad) sasd)”
i)l totr gl Bpl) Bl e e QI e allsi) 1 allailly s
U g aslaly Bl (Bl OV o2 dede Ol e ek 3in

118



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

o Wbl @ sl bl by Ol 58 oy el gl
Js e gl o)l Lkl Lalll JIf et 0SS Of el 2dS™ 3y3LL Iglalas
Folstl b e ¥ LS s et ¥ ol n canm Lty DY Al (3 L)
ey Y1 e

B ISy (s paogeS” B AL ada 3 ) B0 e Bl
Gands Ual gzl ol Vin 3y o Jonll OIS chses aa ) 2andd) JlasY)
S Al el OF pslan oa LSTal (2 JUy Ao Y) MY 23l s
Jee¥) @ AW s i) el dag e s oF V] e i flay Of
ksl lalgam! pilid me Sl ot gl agalll CSTA aﬁjlﬁ\ 3as
ksl hae o 3le Ol 118 3 S 15 22l dage pr i s Y1 5y
L Sl ol jo8 pw Wiy oo 5l Bdeddll 2 Ul n degh) odis OB CU
o Al e Y ells Of e cade a U opad) ade b5 L aal s
il o St 05 ST ot o clide s b 3 Bl

('.?j\.L\ uaﬂ\ 2
b1 .2
Ugin (6T & ((epdl) 3aeldll) s s B9 all ¢ il alalall oSl 0)

9y g gl OF 85 & BRIl V) alelas o Updd BLa e 2390
L@-Lé-éa (dalz u}&&j QM} <bbs ‘,5 (ds g CJLEL:M} 9P ‘,3 sdeldl ol

A BE e 1S s s ) ey S22 e aallly 0y 0Ly

119



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

SISy it Fall 3N el awlul b (Hertzler,1934,p.418)
o Jaad) ol agall dalldl ol e Lysad (549 RERIII IEWINPL N
G Eeoy (V) Jale) Bl Gl B el d e U e oa clagllST
Mol 7 5l (53 26 3l 055 0o e oy ¢ (e W ol Y)
1Ml ekl S slde LS (3 SISy de il BaLY) osadl

.(Neusner and Chilton, 2008, p 99) .cxé> ! (ndsally

U ORM o g et (ool Bigens B B WIS 3y 0LV O

s WL OF elI5 ey Tpmsiy OF ¢ ¥ ol (i W Cnmylely Cpingl) wllad
((SMart,1996.p.11). ool &l slall aulyll S5 ddl s Badd 50013
Y Y T aglaelyy ¢ olall oLl oy TaaSTsue il sug L 1,
AowsS” Jors BT (b Bygmmg Ul 01 oy OF i Vg il O sl Syl
el goall o o) ss (g ly dblaly SO sled) ales (3 Sl
Lodls 0B (3LelVly LYl oy Lo saeldll Led el gl SBluly olLally
BT e L 2hlall oWl Loy jogmd Gobadly bl (3 iz o 4SS
el @& ) e e amlo Ll SLaY) o5 L Ol g e sasld)

(Wattles,1996, p. 5) auldl josadl o Lapge ol (il awdley)!

Of (56 o (I3 n il 5ol (s o (5ot gt e ez Y 30 GO b sl kil DY
(A et L] BT oy el s OF (S BT WS¢ g o (ol 2 s

el e llay 2ol s (3 Wy cenddl 3aeld) de allay 2aldY) WBjee 3 saeldl OF ) 5LY1 s Ly
(A Aead

S5 ] (3 L] 035 (Lo 5 ool 85 ) e e ol Eol) Aol 1) 2l

2

(A e e sas

120



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

s 3 Eer 95 W06 O 06V 0T A caeadll 3aeldl adle aad flas,
Sing dle (138) w35 (p2007) ol o 8T 88 copalid) n Sall 0
O e iS¢ (oK L Bl alS) Ol chomsibe Ay ool e L
ol Sl Cmy i 2 Lol Olbliny (ORE Wagr (3 domelly ey
o s WL Olge 0y (Volf, Ghazi, and Yarrington, 2010, p. 3)
Olpme JT) 5253 iz o150 208 ) 65 s (AT b o8 oS0 0T 3 3
(o SAll e Slie e Olsiiny 393, @39 A3y ((Haleem,2010, p. 59) (64
Bawlosbll 2oV ULl ol gl Wy (s Aoy Bens lils e
Gl it e ALl Al bl dlads oladle Joid dpdgl dnll
.(El-Ansary and Linnan,2010,pp. 7-11) &sLad¥! iedly (Ol Bsi>g
WG 3 il il cLSH e pudy vgb OB (Bl i (3
Bsoy ST aSRin ao)l sl e Laslay OF S PRV R PSR SARY]
ol susll e FuS lazel fadaze) pdd) Cradedl sldall asly ol
creded) slde STt (ol L L ) jleey (1111 o) i sl
BT (B (WS (Gt O i (BILYI Lo Bl L) Bags )

‘(Uiv\.s\ (51& sbe>)) 2\.:;-))\ wadly i (i)l & agrlee a4 il b J.Ca_;\j

N N [ P P JIC C O 1 [ R U I NS P PV T N W3 S !
o el () S ) JT i il 3p3bn Sl ay e cimgnie Ul Isgorsd cmeelly DY) 0y 251
e B B g e BNV IV e bl el G oSl ¢l ladl) g5 (B ol B g

c e LNl i 293 Sleli dde I3 e U3y Gl (gl (o 1oy

121



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

ST Jo di I (013480 1#15\ S RV RS C R O [ PRRNY
Al-Dhahab™T et al. j (<Dl i) @adl Callly ooy aall 0 "Los”
Z(g.:\ij\ ad) Mgs sl ) bl clyy Lo ) o3l OF VI (2014
2 Gaed lSany sk O el (@lasl ol Ul Gally (1680,
N N A TGP D BUC (LIS RN e U SICH
A @ i Uly gl e el 1Sy sl Wlie e a2 6L
S & JIAG (ly amsise pldy) U e SN L Ogomns
Aoy ohos ool dhog (O ST GRE) 3 el OleaVL o 8 OL-YI
Bl Gl Gmres ¥ JI Y e s sl aly mpdas ale B Lo —aes

(Watt, 1953 p. 14y

oy el (oSl Al wedlshl LI g 2eadll Saelall L3 silasy

Ol edy LY 352 Yly i) ety QYD oy Al (sl oLl
s sl pd Olinddlly Lol GV oy Ale ololl ods e ddally
ol e S o LB el Sl LA plsnl G e Lemelys SO

RUSSWRUSTI RSN SR U TR RICPUNEEI RS ST s Lagls

U el S 8T g ol el 3 RS, ey gy iz (13481274 sl ) i
X))

oo ) & caomin by (Bl 176 a0 o OLES T o ¢ S by i ot et 38 1 S
(A 3 el 3 U Mol ety (OIS Glall e (oWl

122



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

dadll susully J1a 2.2

alsy Lekoly o)) Baley OlreVly cdl T 23531 Ll aids o)
AbUL Y 3531 (3 el o Y1 B3bndl L) Bl Lazgomgg sl ey onseg
oo bl B o2 Lfgs 22 Cun 0S5 OF ad ((Quasem, 1975, p.43
el sl oS 0S5 OF ey JLagdl G G epa 2 L 25
& Ty eleamVl o llly (el GUEl e Aol OUSEhey Bde U
SV Sl Gl iy ¥ T 8 da Y AY sl b ) i ) ey
.Hourani,1985, p.166y |l

o Rl Bsay A BT e 2l sl L8 Ly LY s 3
Uby (1 Cpnnds Band Sy (il Olio 8 aimg bl (39 (13 &l 5959 duale
o AN BV e i $5em Joall pailal) adl ] e (b e3liad

£

L Lo

woR

sau tadyy canlegy ) &2 s SR OT 3 35 b gl s Hagayl

o s f e «(Haleem, 2010, p. 591) (14 &7 tzgpll 80 ) #2535 il
(Dslaall 139340y tadls wle| 3 G B 6l AV G LG g o) Al
iy 50 Of BAL 35 coads s otd] e (B ek 31 s

;. 1
o el Loaglly (LA (3 Al e AL (LA 8 aglly canlog oo 19t LU ety (ndlall eole 35 A 13934
(A Aot s o) S (et & el o Dl Al ) ST STl

123



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

Y ofly (Ot w81 S An ) Ogiln ) AT S06g Ahas Lok Las 3paids
oI5l 53l nalal) A ST 8 (3 Legile gt

G et ga Sy Gaglly A gy OU b oY Al Al W

e el Al OAE Ll s il cliall b -y Sl 1 3>

Ninety-Nine Beautiful ) izl &b gadss &) 305U 342 (3 pged ¥ 2U3

ol eUs aw ) b il ok gy & O 136 ((Names, 118-119

el selall g 1 sl S o, OF el ade Ly S

25 o s o el i L ST G gy e tesles e 290

s () L) W e e 08T OF wl g Sty J1 LS ek e

o Al Ly aal Sy oy OloYls JsY) JLSy s 053 Yy (s gle
.(Ninety-Nine Beautiful Names, 119) .s3Y!

als danly W pdsas sl oda (3 Aeadll Suelil) aulkY) aslual O

S IV Sy il gy b () el 0T W o o o

OF phdd e o ) aall sl QUSTl) ekt 12 o e Sl O

Sley Lo i pa Y me Shladd 08 o ik Jat LB (e 3 by

LIS Oyl Al s —Jb 4l e —adlbad) ads e 2oy et WY

Altruism ) () o il 2 Leds 013 o 0t W W) o5 ol 4l

ke J5a3 ¥y carlond Sy 510 oS n g S 0o G J3 !

124



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

& e r YL e O U e = «(in World Religions, 74
R T RL R SR (R ELH RSV

of of 41)\35% Ol Yoo poas DA 2l 22l 280l Saeld) 0)
ERTRCIS 6&\@;}\2\5)&; saeldl) Ual Loy il oy cﬂﬁ;o&gwc@*
Al L Wy 3y s andey Of amsle ey g AR LIL A e OF M e
tdealdl

Vs (o2 Se s llle J et Qs e Slibeban JaZ OF 1Y)

W ogils) Slosls o Shid @y o5 Y gdlly cCoaw Yy cade dbx 5
| At o gay &Gl pp

Ol oS Y Y e Sl 55 LS dasl (Wil choe LSl
.( Letter to a Disciple, 56) .4wid £ Lo WUl L (£ 2> As

By JA & 2l peddl 0NN s f— Of & ,ald 5% 544 eds (3
dexj (Sl Jfoﬁj WL quﬁ elb) <, i_,.i” o3ling .10:27"Lucke"
S5 LSy «(New Oxford Anno- tated Bible, 1851) "cluis 2o 2hjlorg (clis

Wl 092 U pall Wl asd) 55;;\5 i 0B el ) )

w3 098y o1 5l 1l S S OIS 5 3L copt 54 4 oLl (553 Lo S OF ol i gmlsn (3 £, 055 O 5523l !
Asle Bypem Lapd £ O B Copm L Vg (rald 5o e S 3l 850l

125



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

(sl B L Alals ) pdsiiy sag V) Sl 0y COLSY o2 Y1 Al
i 2 L W LS 2 0l sdlds Bt

Aewsll OB U L sl A a2l SR e 2 OF L
s ) 013V o A gty gl ol G e 2 R elb Al
Sl o LA 3 Baosll (M) ule) T Y] sl Jladi O
Cotdl Y Glan Lisy iy )l a4 iy OF Lasidl Lo g )
— e I sn G e e AT a0 Ayl s oY1 padd 0B Gy
On) Mawid 2 boaxY 2 g~ WSA- es v ks alde & Lo
.(Disciplining the Soul, 68

e Of (ST e B (Bt Byl Basid ast Boadl) Suelill 3lST13)
— AR By —aed G Bade 1355 50 (3 Al 2SI nyallas Loy Lo U
Cugv,x:/s),;j4‘,4.,&‘,;;}?,\5&;&:):3;?&;4,@\.\;&\@%@0?&%
G il Hladly e @ Bl 1) 3 AN s il Sl g
Sl OF W) e s cmdl s ey cadll Sueld) 2k say o it
Sl or —dl - plai] ade i U spedly Bl eladl s e 4l
Bslad) e Las ol (W sl (3w o (L (ola cosls e de o w8
Orebed) Jld s Y L O ik ] L) L Y o i Wlyy % @) >
OLdlS” OgaledB colpially bl (3 Cpeded) Slay O an b ocandd £ L
ekl Sl Sasl sz an Saa) 13 dlel) dedlSy (lany aan Liy J>ll

.(Bida yat al-Hida yah, 131)

126



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

Ohlay el susldl fagt >ty OLS o s JioS” OLEY ez 2fE43
O rrity camd pr g8 98 aid) 335 IS 00 ot b S dhies
1A addeles alelay

o el Lagams W3y il 309 xS L2 (A e 01T 0L ady
(ol SNl W oty ol oE e B8Nl B By ) el
(JLadl o sds 5 e Gnaledl )2 By Bk ojlzsly

sl 3Yaly il g Jsg Y ikl 093 Gl jay (SN OF caiadd
OV S Ol el sl okl Seg Sl il Olpl a3 el (lelS”
o 2y el e h Vg camid (2 L gpasall (£ 0T e s Y S
S ok Yy Bl e psy OF il Vg it 5 e i Vs il G
2 e e Ny et A5 e ik Ny (L) (ST e pah Yy sl I
Tha 'y Ulu m al-D 1w, ) "5S awis 3 OY (el gl e i Yy cCalall

.(6: 491492

el of Ll BLaYL Wil sls & paall s el A elis )

ety LU 50 e bl Ll Bl (LY o 58T
ilaie CLM;T 3 Aoy BULE pall 2ol sl LR 2ilyy i) fiLiadl)
er@vysyuuwgwhﬂmu@ud% Wlesl e
Sl sl ) o5 OF 9l B slias ol B am e

cAslez Vg dgyl)

127



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

Gy eeloam V) VU e e e (sl or pledl Bae 3 L1 sy

AL pUY) 3 Sz 4 it 3k ag bl Byl Ball e Eond)
Ll il el fod @) agid) apall enly e @l (820,05
Sl ol slods ao ol & Sl 3 el Ual Byae 0155 (153
e 039 lall i 3 Jen 455 say ¢ QR el o) Lin 332 Ly 20
W g O cuidy V) sl cadl L' e A o) - lad) JU cangas old
05y Oy sdagy gy OF el V) L3 sl ST Lo 1By caild Jo 5
o aled e M @ o (JUT g V) L3 10T S ey cdadog A e Biley e

(Iha"y ‘Ulu"m al-D " n, 1: 99) "sL.J

v by LAl U mlge 28l ezl sda e L) dasay

psal O Ated) 3 Sad o g einl s B g5 e B sy (el
coybad oy (L) Belud =l 1(Jad) g p8)" Leaeg ceaddl Sas il w2l
(i)l 3 wgalay ) ol 6131 souy Lo —alle Y —opy L)) Lebly sLald

(Tha™y ‘Ulu"m al-D"in, 1: 173) " 520 o WS agiw S8l 0505

Al 3 Sl Cadl mlog a1 2V GI6 gn ((0820-767) MLl (sl o e () e 1 il !

(A Y

128



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

'rwa-} Jb‘»jv':af! U@b@b@—fw—MLﬂ‘;W\del
wjj c)\.,.:.C«Y\ L} L’;-l;":w e df & {’L:-z-“ L}.v.....g L“é."a.U\ (\J.:.N\.e Cd‘j\;-;wj \.3\).‘.5\

sds Laadll saslal d\ﬂ\ dgdam (sbY)) Rl & VL ols Ll das
Hlndl oY1 lany Likieg caasd cliasl Ll old Slorly A3l dis cjﬁ I
o eV el S sk ¢ fals T di e saeld) OB (JlesYly

Aoy ol idly

Lilally (ol el i ¥ Jaad) Wl oolb g8 uladl 4 pian L ISG
e By ade 35w Jas S JSS ceid C2 L Y] e s YT i D)
JB ond o235 48 ke g OF a b ta opd bale VT s cals
Bl (3l Aa V| i olisl o o mhear oy ey ol Tl e thgian
A% sds i) g boaxY gy bl g oa el madl ds
(Tha y‘Ulu m al-D 1, 3: 292)
oo Bkl 3 g sl S e el ] s LY e ey
B jlebl e ane 1gas ooy ade A o — ) Bl dl Jsel a3y caslia)
A" (Y e Al Saelil AV A e Vg (ras JS7 52 2L
Jladll o S5 OF Iyt by camnid slzp b VL eV oo VT ead) n lsegh
T R I Y Y | IR PRV R TR VN N
(Iha"’y “Ulu"m al-D"n, 3: 296)

129



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

Sladly Ulezal Bly 3231 5LAL Ulazal 5T 00 of Jalald e vy
oo et Oy dle Ab & 4l 05T 0L QB e (L) sds Oggs
Oy ket J1 2 e st} 2B &) jlaly canels Al 20 Oy colamzaY)
3 OlxYls duall b gl aak of ST cndd (2 Lol Sl Cs
(Thay‘Ulu"m al-D ", 3: 323) "4 S5 LS sMuls

OF Bla o camdl) 3ue il dnall oda (3 Bale 1) LA pussciey 250 309
s OleYls Jaal ol 6 s~ O Co U;’T bl e U1 Less
(Iha y‘Ulu m al-D 1, 3: 308)

lshy diadl) Slorlglly Gsidly k) Solodl oo dlaie w3l L3 sy
isgastl Callyy il b (slaY1) oS Jols (3 A 2kl sy dsaz delan|
Bie b sy ) Jon 3 Romally BV Asgat n —Hen S g — Y
s e oy L oo (Abul Quasem,1975, p. 212) lsly sl
-ﬁ‘)‘fj e bl (P

5V olys Pily canid g LoV g L Ll ol b Y aT el
o sSly gl i iz T SLs Yy bl OF % U ol ey O
ol b caiay alt e B3I ol Lo ki w d eb gy conlly sl
Tha yUlum al-) 4=Y ale ppm Vo d gz ¥ Loane by O 13
(D "1n,4:88-89

o et ik Bl saeld) Golas s 3V e ays BT OF I 3

n s Ogo (3 sBASY) o Bl sda e e reny pglete Olvs V)

130



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

Y e B 0B Jls & ey @Wsiall Al sgis e s ALy (Lan,
L ool sl s dn g2}l
sl sl VIS ea b 3 2V 8 s Sddl S a0
Yok & Al S Y i aale) bt Wl U L Sey cin
L' radgd sy (Cgme p bl usY 2T Joiy dgiaay SOST 0T 2
% s 8 08 O Eal L e 4 B e 3 ks Eppr W L T 5

i oy VL 4V G YTy el DL e 1" ) L) el
(Iha y‘Ulu m al-D 1, 4: 102-03)

sk il ) lasd) LR 3l Ly sl Y) OUST pe day Ley

adey canid ooy Y b opa) op ¥ Of awd (ol OF avid 2p ¥ OSTISB"

2350 5,09 (Tha yUlu m al-D 1n, 5: 525) "davy dals ooldhles ods 0L

o S s AU s By caeinedl Sled) fols e s 2adll Sasld O
NUIUNUIJFCH RN VR VL)

el 3 pdomze e 2T e g gl SV sledlly el O

k] A b IS e dng il @ F sl O Wgis o ey t2ead)

Vgl e slead sles A Heles 0B (luaid sl LS A e cadaVy

tid Lo AL 2 GasT cles (3 candly (sl Aoeally 35 N1 Bsi>)

J_@.lé L} 4.39-‘\! J:-JJ\ es \'Jl” Z(..ij 4.:.1.9 Al ul.,a —gs;j\ J}E.: Ay 9 AT Eé'“’é pL

((,.s-j\_‘»\) < jeding (AL (lLr«} R 4(\»1 ES) ;((722—642) Pes op Hels el !

131



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

oda 39 «(Tha yUlu m al-D n, 4: 121) "eU5 Jae el G Jsiy el
s SO Fokey wilg) IV e cimiles apad)l saeldl ) adl>] 05T (JUH
i o il o s
s (B E) Ol s Bmg bl 3 aeeall (258 ) il
bl Joo' il el 3 Ga Lol (So BT ) Briee o9 all axalls
s el 850 it (L s Ca Y e i JAG 0 s el

.(al-Bida"yah al-Hida yah, 163) "s,=3ly Ll 3 Jus ade

S &y comeded) o gV A U A e (3 By 5 Y1 ey

ol abonal] s or Lehlly Loy (Bl r ey B L s (sLY)
Q3 Srsll Wledd Boi> cu 9 «(Abul Quasem,1975, p. 214) Lax cgian
i a5 L W oSS Oy i 4 Lo CE O s A s i
oS Al 4l sue Gl st L lday «(Tha 'y ‘Ulu m al-D in, 4: 150)
(B3l sl ST ] By Bl By sl ot i Bk Bl 2L
Bl pdovin &l o w8 Jo Grbenel) G Jl o)lael s el L1 s
Alchemy of ) "aeid g 4 L (o lodd 4 ol (2 ¥ OL" Las 2l
il el g M oes LYl @ WU SaN, ((Happiness, 1: 342

(-ly 0 mamad) oy ade A Lo — ) L ) SLAYL e d)l sasldl

i i) Bpmn ey ¢ Bl Copuadly slate gy ((@0lan Sy ool 45 ¢ R g AT skl sl
alayy o Ln ey (sl Y1) @S0 g BT ail i 353 A OF 8 o(elem W) oS o)W LGN & e &)
(A g sl Y1 oSS

132



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

S 4 ol e an Sasl 3] ) i giblaiy wasly (3 opesl) "
(ha~y Ulum al-D7n, 4: 151y " s gl st
Lyl Bl 3 T 5e Bl saeld) ) STy (Bsad) Liul (3
YOl ek e AU OLaiYl Gens el 0S5 OF (Bl ade) L o
o —e Jsk R e f30y pas s wslale OF (2 g AR I Y] bl
Y 0T dgty gag canin wlils R oy GUI e i O ol " imade
Tha yUlum) "o S5 of 2 b ) ] @sds el Juey 10ez Oy ol V)
T G gl (3 T Bend Ssl STL AW 3,24 3y ((al-Dn, 4: 163
ol oty e SIS Bl Loy i) aly Bslal dmpadl (3 W) G i

(Tha "y ‘Ulu m al-D n, 4: 197) =Y sstad v gie qu;w o oy

2y Opeedd I3 3 U Ol o Gpidl b o 18Ty 2Ty s

e B o = ) o 5l Bgiz (o 15 (Fo) Bl U skg ccpabendl

SNy (V) ey el e BsinST Goidl ads 5 Y gay el

Y Jlat oo (3N ST o) g e wT (el (Ual aulgl Bsims

Ol B dly 3 e Y b Y sl S Y

S s Yol il Sla (Tha yUlum al-D7n, 4: 212, 215)

aalaa¥) 2 ablll mii Ual asly o0 O ) 32 o of TRV
Ol

G58) ) el )l IS Aad (g9 calaid) ods LI =25 s

ES 3 3o e Bl OF midll ) A" (757 o) (midl Al ey POy

133



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

1Say (Blae Lesly O) copls b anst 03 coad Lo 1 JU co)ls b (3 g OIS,
coyls 3 Ol 38 a1 W3y Lleas Y 1By Gl E ] (maall oy wds
092 dl s A s O g OF el 1 e sl il
tha”y Ulum al-Dm, ) " peid o1 ¥ b b ol 8 eI 056 0t
.(4: 21516

Baelll ol e Alis Canid) Moy cailr olby G Gas midll ol (s
saeldll Ol 8,241 oda o g OF W gty cagler @ 631 o L) candd)
Al (Bl e ) sy 0L Sl e sdey L) ) el )

o 0 bie Wi ST sy Beaddl S0l i OB (U3 oy
Sl sl s e J= @ 80T oyl o Tl colidst odlle
Al IS ) Sy Say el e gy (ol st 2y (A
O gzy cpldl Aol 16T Slay ol (2 YV Lo Sdadl Brzng A Oguzny ol
2 Gl 05 bbb imly Buae of Shle OF oy (o8 Logs LS (OLSY! Byim
Ol ) sl Lo g sdes ol sael@l 0B @l "ygud” sles
Aslal) (3 aate S3date Shpne SIS (- &l ey (Gass (63 Ogunny o
tdgie cSesl ) N ) aaadll saeldl alles i LG OB i)
Ol Y it Wl cirhorbaall BT o sl n ) Ol Yy (ol 0 s 5ially”
OV tad] Ol Y et Yo ety ) sy B8 oAb a LD (lall o slal )

Al sy Lol Lol agllll g caplll J) Sela) LN ) ol 3

134



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

psklall il oS3 LG (Ul (B asl e ) ) T LB e 2l

(Tha™y Ulum al-Dn, 4: 47) "mially siall i & oYU

b SUBA Ghog (3 Rosii aaadll saeldl 0SS Of 85,0l s
@ Y T e plasd El)] o el Vs 8 (J U o2 1 o & sl
B A e BISIL M Wil 050 OF g af 2T O (3 28l STl a
Al-Ghazaliy " 22 s Qw6 & 1) ©adl a2 ans 0 " sl SN
Gl By (Foad) ks I 0 modll 6 &) L (on Intention, 58
B e (3 slAad) slyg oS w31l LW L] B 55 OF |8 (egdai> Slopwy
AW sda ¢4 Lalls 0S5 O
bl o Ipetisel L™ ol 336 gmy ol 6353 LIl a3 o) 1iby
Bodaang Goidl plexaVl Wl 0S5 OF gy shialls (wlin A o (3 sl
dedl anly Ul A3l ) sy, L RD Jif@;é\ Floy conesllald
AU ag eyt pb A A Ll Lenay —aadl WEH) o diamally el
CHlse 1 boly i B3 e o 13) Gagads UG 0T Sa 33 Jlg 2 ) 0L o5 2
PUeYly Gl Bs (w2l e g G AL A e Bl B0 3 3] thes
A6 o sy colyn I} g ol Leb (B 0 galy ol oo gy
IYaYls bl bl 3y (CaEy (xS e akisy izl 05 U5 3] el
Sl o (o Ul e dposl) el Aty dalid e 4B, 05 55 o dLlall
ShLa) oo 330 5 S e o b oy (b g ol (3 ks iy ST

(1ha™yUlum al-D7n, 4: 56y 5,V J.:J sl 8 dmyg Ozl

135



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

o e dedd)) suel@) IVl Ggro e csll blls )2 sday
s 3 4 LBI5 Saeldl) O B3 mag ¢ el Olially Jaladl el gLl Lesdle
o psllan 33 clow ST W ghmray ) Al o2 oo el Bygsll 3L
ot Joall Olajls (@8 i) Sy OlazaVly 208G cple Sty pazst
G a slbSH SGE (U Alen mel ges Vg sl 2301 alaal)
Badll Baelall ¥zl Jag g l) V1 opid) aably s Loy cndy iyl
U B e STy adl) el e Gl BT YU ol
s .3

LW el 3aeldl esds aajlal) a3l oWt o

o Bl Loy gag e DUl 3 BV eomgl) rse TaST Ledb,
h ey (@il SE Sy oY) 3 U AN A el
ol aly AN Raddly 20l WU e 8 3 Sad P BB oleyayl
ol Saelil) T of §pm mold) dhides ga pald) me OLSYI SO
Slgludly o) sl clall dangll g bl (85 e el e Ll s
Syl oz Gz WLl a0 L) ) Benddl saeldl ol (3 deal
cw Ogladly (bl ol OLSY) Geid drin g ol e el (sudad)
3LVl el L 5 e bl Al Slgeall asle ol 0LSY
Sty bl e crald) b Unf deliy 05 2l L)l 5056 iy (iala)
o U Ol s el el i OF S ey coneed) rgiblys wo il
ot Jadi¥) olidl Oy (Yl ke 2l

136



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

C"‘JL‘ dws®

Abul Quasem, Muhammad (1975). The Ethics of al-Ghazali: A
Composite Ethics in Islam. Petaling Jaya: Quasem.

Coogan, Michael D., Marc Z. Brettler, Carol A. Newsom, and Pheme
Perkins. The New Oxford Annotated Bible:With the Apocrypha.
New York: Oxford University Press, 2010.

Al-Dhahab 1, Muhammad A., and Shu’ayb Arn a’ ut;, et al (2014).
Siyar A’l' am al-Nubal a’. Dimashq: al-Ris alah al-¢ almiyah,.

Al-Ghazz al 1, and Anthony Shaker. Al-Ghazali on Intention,
Sincerity and Truthfulness: [Kit ab al-Niyya wal’l-Ikhl as wa’l
Sidq] Book XXXVII of the Revival of the Religious Studies
[Thy a’ ‘Ul um al-D mn]. Cambridge, UK: Islamic Texts
Society, 2013.

Al-Ghazz al 1, Jay R. Crook, and Laleh Bakhtiar. The Alchemy of
Happiness (Kimiya al-Saadat). Chicago, IL: Great Books of the
IslamicWorld, 2008.

Al-Ghazz al 1, and ‘Abd H. M. Darw 1sh. Bid ayat al-Hid ayah.
Bayr ut: D ar S adir, 1998.

Al-Ghazz al 1, andW.M.Watt. The Faith and Practice of Al-
Ghaz al 1. London: G. Allen and Unwin, 1953.

Al-Ghazz al 1, and ‘Abd -Q. S. ‘Aydar us. Thy a’ ‘Ul um al-D mn.
Jiddah: D ar al-Minh gj lil-Nashr wa-al-Tawz 1°, 2011.

Al-Ghazz al 1, and Tobias Mayer. Letter to a Disciple: Ayyuh a’l-
Walad. Cambridge, UK: Islamic Texts Society, 2005.

Al-Ghazz al 1, David B. Burrell, and Nazih Daher. The Ninety-Nine
Beautiful Names of God: AlI- Magsad al-Asn a f1
S h_arhAsm a’All ah al-Husn a;.Cambridge, UK: Islamic
Texts Society, 2011.

137



el Bus\llly 1)) 12 sualt —Ca¥1 LS U

Al-Ghazz al 1, and TimothyWinter. On Disciplining the Soul [Kit ab
Riy adat al-Nafs],&0n Breaking the Two Desires [Kit ab Kasr
al-S_h_ahwatayn]: Books XXII and XXIII of the Revival of the

Religious Sciences [Ihy a’ ‘Ul um al-D n]. Cambridge, UK: Islamic
Texts Society, 1995.

El-Ansary, Waleed & Linnan, David (2010). Muslim and Christian
Understanding: Theory and Application of “a CommonWord.”
New York: Palgrave Macmillan.

Haleem, M. (2010). The Qur’an: English Translation with Parallel
Arabic Text. Oxford: Oxford University Press.

Hertzler, J. O. (1934). On Golden Rules. The International Journal of
Ethics. 44.(4) 418-36.

Hourani, George (1985). Reason and Tradition in Islamic Ethics.
Cambridge: Cambridge University Press, 1985.

Al-K ash 1, Fayd M. M., and ‘Al 1 A. Ghaff ar 1;. AI-Mahajjah al-
Bayd a’ f 1 Tahdh 1b al-Thy a’. Tihr an: Maktabat al-S. ad ug,
1939.

Neusner, Jacob & Chilton, Bruce (2005). Altruism in World Religions.
Washington, D.C.: Georgetown University Press.

Neusner, Jacob & Chilton , Bruce, (2008). The Golden Rule: The
Ethics of Reciprocity in World Religions. London: Continuum.

Smart, Ninian (1996) . Dimensions of the Sacred: An Anatomy of
theWorld’s Beliefs. Berkeley: University of California Press.

Volf, M; Ghazi, M. and Yarrington, M (2010). A
CommonWord:Muslims and Christians on Loving God and
Neighbor. Grand Rapids:W. B. Eerdmans Pub. Co.

Wattles, Jeffrey (1996). The Golden Rule. New York: Oxford
University Press.

138



ol dge g2 Ay AN AL el 12 saadt —01sY) LS

JVE SICRINEIE SRS B ACS SUROIAES

: . : 1 . PR
a5 A day ) Seid) da u
Bl aze drslr —bYI AU Bl aze drslr —YI &S

ol e
fige 2 A A Al bl L 3l ) Jsdl 3 el Ui s
ol Gugry cilaal sae Jigudl s a g dng (b izt e Loy § )
tdl W
ok it gy o)) dge o2 Al RIS AL Sl e Ol -1
digedd Baxea) 32l Jom ag ) alS Akl LY e Cadl -2
3l s Sl o2 2R &l Al Y LY e Cadl -3
ol @)l el i 4 Al A8 al] BAY) S e Ol -4
) Ldtes 34 4 2l 2l 8y SN s C2adl -5
igel) pas) 555 o2 ) 2SR Y SN Je e -6
QU o) el anae doll gidl Ol Ul pdszal GV sda 3oy
B plal) s gacd) 2l S (3 gl (el T (sige) ol slazel £
oF ol s il Wy (g oF Cpedall S WL ¢ 1991
o2 LY Sl O V] () Bige o2 Bl Al Al 4] Sl e
Slosdl Jang OlmU) osl ol il 50 35 OSU n ST eyl g
il
) dige grbeal) e ) Sl iy i) ALY A lidl] HadST

1ahmedalshoki@art.misuratau.edu.ly

139



ol dge g2 Ay AN AL el 12 saadt —01sY) LS

Abestract

Teaching is described as one of important occupations and which
plays an essential role in the prosperity of a society. If this job has not
been promoted, there will not be specialists or experts in the different
life aspects and all the society basic needs will be difficult to meet. In
regard to this teachers' goals and students' attributes and needs had
better be considered. The current study aims to find out the attributes
of Faculty of Education students towards teaching as an occupation
and how gender difference can affect the students' attributes. This
study is significant as it might provide the students positive views
about teaching. Also, the results of the study may help teachers to
perform more effectively. Educational instructions may benefit from
this study findings as they can be a benchmark or a criterion to have a
reasonable knowledge of the students' attributes. To analyze the data
of the study, the researcher used some statistical tools which were T-
test, Percentage, the Mean and Standard deviation. The findings of the
study revealed that Faculty of Education students have positive
attitudes towards teaching. However, it appears that female students
outweigh the male students.
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An Exploration into Gender-related Differences in Pronunciation among
Libyan Learners of English as a Foreign Language
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Abstract

This research paper mainly discussed the gender-related differences from the aspects of
pronunciation, mainly intonation and stress, among Libyan students who learn English as a
foreign language. The researchers have randomly selected twenty undergraduate students
from the third and fourth semesters (ten female students and ten male students) from the
English department, Faculty of Arts, Misurata University to participate in the research and
asked to read aloud several written sentences. Their actual pronunciation was recorded and
analyzed using a quantitative approach to find out if there were significant differences among
female and male participants' pronunciation. The research results revealed that there were not
considerable differences between female and male participants’ pronunciation. Both groups
have had some difficulties in recognition of the correct intonation pattern and putting the
stress on the right words. Moreover, female students generally outperformed male ones,
though; male participants were slightly better than female ones in identifying the accurate
stressed words. Finally, it was suggested that individual differences among learners, including
gender-related differences, play an important role in enhancing language teaching and
learning process.

Key words: gender, pronunciation, differences, intonation, stress.
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1. Introduction

1.1. Background and Research Problem

The field of learning/teaching languages and gender is one of the most dynamic fields in
sociolinguistics. Recently, many researches have investigated the notion of whether male and
female speakers tend to speak differently (Holmes, 2013). Lakoff (1975) carried out several
studies on this concept and pointed out that women are likely to use different forms of men in
their conversation. The findings are ascertained by comparing a conversation between a
female and male (as cited in Jinyu, 2014). According to her research findings, the difference
between women and men's use of language can be determined by many factors. Their use of
language might happen in distinguished conditions and contain several aspects, particularly,
their pronunciation and choice of vocabulary. Many researchers have been interested in
finding these differences and studying them in depth. Examining and identifying such
differences among foreign language speakers can be worthy researchable.

Sociolinguistics is the study of the relationship between language use and society, and
how the structures of language differ in the contexts (Wardhaugh, 2006). One of the aspects
of sociolinguistics is gender differences; gender differences explain how men and women
speak differently from each other (Holmes, 2013).

In the second half of the twentieth century, social science researchers and linguists gave
their attention to study the differences between females and males in-depth (Holme, 2013 &
Meyerhoff, 2006). Women and men do not speak exactly the same way as each other. Male
and female speakers have certain elements that characterize their speech from each other;
such differences appear in utterance, choosing vocabulary, pronunciation, and intonation
(Jinyu, 2014). Men and women pronounce the language differently. As it has been affirmed
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by Jinyu (2014) that "lots of linguists found women's pronunciation are more close to British
pronunciation standards"(p.94).

Many researchers and sociolinguists investigated into the idea of gender differences and
studied these differences from various points of view (Elwash & Hashem, 2015; Linde, Alex,
Van Verde, Hovenge & Visage, 2013; Xia, 2013; and Xiying, 2010). They ascertained that
there are many differences between females and males in different aspects; in speaking, using
conflict handing, and choosing words. In addition, they have different levels of understanding
the teaching strategies and instructions in foreign/second language classes.

As many other teaching environments, it has been noticed that there are gender
differences in pronouncing English among EFL learners in Libya where students learn
English as a foreign language. Highlighting such variations and differences might help to
think of other alternatives to cope with many challenges teachers and students face in the
teaching and learning process.

1.2. Related Studies

Sociolinguistics is defined by Oxford dictionary as the science of study the way
languages are affected by differences in social class, region, and gender (2006). Nordquist
(2016) also defined sociolinguistics as a category of both linguistics and sociology, and it
studies the relation between language and society. Sociolinguistics studies the relationship
between language and society, why language speakers speak differently in different social
contexts, how to identify the social functions of languages, and the way speakers use them to
convey social various meanings (Spolsky, 1998). Generally, languages vary in relation to
different factors such as, dialect, class, style, and gender

Carne, Yeager, and Whitman (1981) defined dialect as the geographical variety of a
language. People from different regions may vary in their dialects in terms of grammar,
vocabulary, and pronunciation. Moreover, Spolsky (1998) pointed out that the dialect is a
distinguishing feature of the geographical area where it is spoken.

Social class is used to define groups of speakers who have similar certain features in
their speech, such as, middle class and working class. In 2006, Meyerhoff identified the social
class, as it is an influence on people speech. For example, New Yorkers speak English with
some classic differences which are related to the socioeconomic classes and measuring the
society members according to their wealth, income, education, and occupation.

Spolsky (1998) explained that religion is another social factor, which affects languages
used by their speakers. For example, in Baghdad there are three spoken dialects one spoken
by Muslim, another by Christian, and a third one by Jewish people.

Style is the study of stylistic variations in a language (Lyons 1981). It is defined as a
degree of formality when people speak or write, and how much they are comfortable or carful
in their speech. In addition, different varieties of language might appear when people talk to
friends, children, parents, teachers, or strangers (Spolsky, 1998).

The study of gender differences is a subfield of sociolinguistics. According to Lakoff
(1975), when a woman and man talk about the same topic, surprisingly, their speech will
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sound utterly unrelated. Holmes (1998) has identified five sociolinguistic universal tendencies
between men and women's language (as cited in Wardhaugh, 2006):

e Women and men develop different patterns of language use.

e Women tend to focus on the affective functions of interaction more often than men do.

e Women tend to use linguistic devices which stress solidarity more often than men do.

e Women tend to interact in a way to maintain and increase solidarity, while men tend
to interact in a way to preserve and increase their power and status.

e Women are expected to be stylistically more flexible than men are.

The notion of gender differences has been conducted by several previous studies with
different results and conclusions.

Xiying (2010) studied gender differences in English learning strategies utilized by
middle school students. The researcher has adopted the Oxford learning strategy questionnaire
and investigated several strategies: memory, cognitive, compensation, Meta-cognitive,
emotion and social communication. According to his research findings, "the development of
male and female students learning strategy is imbalanced' (Xiying, 2010:p. 2). The females
tend to use learning strategy more frequently, except in social communication strategy.
Therefore, the females slightly win over the males.

In another aspect regards gender differences, Lakoff's research findings (1975)
concluded that men and women use different types of grammar and their gender affect their
choice. Women's language differ in grammar in many aspects, for example, the choice and
frequency of lexical items. Men rarely use words like beige, ecru, and lavender, while women
are very fond of using them. In addition, women tend to overuse qualifiers such as, | think and
I guess, and there is a difference between men and women in the use of the particles such as,
so and just. Furthermore, women are using tag questions more than men are.

In a study carried out by Elwash and Hashem (2015), the researchers investigated into
the impact of gender and personality on second language speaking. The study has tried to find
out the influence of gender on speaking a second language. Their findings have indicated that
women and men use language in different ways, women's speech are found to contain more
euphemisms, politeness, and female participants tend to talk more about home, family, and
emotion. Contrastingly, men tend to use slangs and nonstandard forms of language and are
more directive and assertive than women.

Regards pronunciation differences between female and men's language, Jinyu (2014)
identified that women's pronunciation is closer to British pronunciation standards. He also
added that females tend to pay more attention to their pronunciation accuracy and are always
trying to make their pronunciation better. Therefore, women's pronunciation is more accurate
and concise.

In Lakoff's study (1975), it has been found that women usually answer questions with
raising intonation patterns rather than falling intonation. Women think that in this way they
can show their gentleness, yet it sometimes shows a lack of confidence. On the other hand,
men tend to use falling intonation patterns to show certainty, confidence, or even power.
Similarly, Jinyu (2014) has affirmed that women prefer using several intonations in one
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sentence, while men prefer falling tones. Additionally, women usually use emphatic stress
patterns in their speech to express uncertainty and use tones to emphasize certain words such
as great, so, or really. For example, in the sentence: Did you know my score? Really? The
word really is an example of an emphatic stress. The word can be used to strengthen the
meaning of the utterances (Jinyu, 2014).

Xia (2013) investigated into gender differences in using second language. The study
focused on several aspects such as, pronunciation, syntax, manner, attitude, vocabulary, and
non-verbal differences. She found that most men mispronounced —ing and women prefer
using reverse intonation. For example:

Husband: When will dinner be ready?
Wife: Around six o'clock.

Although, the wife is the only one knows the answer and instead of using falling
intonation she uses rising intonation as a sign for asking the husband whether it is suitable for
him. Xia (2013) has concluded that women's preferences include using rising tones for
psychological reasons such as: timidity and emotional instability. On the contrary, men's
preferences tend to use falling intonation to show they are quite sure of what they are saying
or express their confidence.

1.3. Research Questions

The main aim of this research is to examine gender-related differences in pronunciation
of Libyan speakers of English as a foreign language. It was designed to address the following
specific questions:

1. Does gender influence learners' pronunciation significantly?

2. In what fields of pronunciation (intonation or stress) do male/female students perform
better?

1.4. Research Significance

The findings of this research may be important to the administrators who can modify
the courses to suit gender differences and to be proper for men and women's abilities and
preferences. Additionally, teachers may find it helpful to know how to evaluate their students
according to gender variations and to assist them to improve their English in general and
pronunciation in particular. Furthermore, the study may help them to choose a suitable
curriculum to improve students' language levels according to their individual differences.
Besides, Learners of English as a foreign language can be aware of the strengths and
weaknesses in English acquisition and learning, so they can work on themselves to overcome
difficulties and weak points they might have.

2. Methodology

2.1. Research Design

The quantitative method was used in this study to identify gender differences among
foreign language speakers. Quantitative research deals with numbers and logic, it emphasizes
objective measurements and the statistical, mathematical, or numerical analysis of data
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collected. The overall aim of a quantitative research is to classify features, count them, and
construct statistical models in an attempt to explain what was observed (Trefry, 2017). In this
study, quantitative data collection methods were used by program developed test.

2.2. Research Setting and Subjects

The researchers have randomly selected twenty undergraduate students from the third
and fourth semesters (ten female students and ten male students) during fall semester 2017 —
2018. The study was conducted at the Department of English, Faculty of Arts, Misurata
University, Libya.

2.3. Research Instruments

In order to study the gender difference in female and males' pronunciation, the research
subjects were given a number of written sentences and asked to read them aloud. Students'
actual pronunciation was recoded in a quiet place utilizing an MP3 recording device (see
appendix 1)

2.4. Data Collection and Analysis

The research subjects were asked to read aloud written sentences and this took
approximately one minute. The collected data was replayed several times to analyzed
manually to identify any differences between male and female students' pronunciation. The
data was tabulated to represent frequency and percentages to show the accuracy and
inaccuracy of students' pronunciation of sentences. Moreover, the total mean score of all
correct and incorrect pronunciation of 12 items (regards intonation and stress) which
performed by both female and male students was found out utilizing the following formula:

2.5. Research Scope

This research studied gender differences and concentrated on pronunciation. Moreover,
it included students from the third and fourth year from the Department of English in the
Faculty of Arts, located in Misurata. The data were collected using random sampling. Two
pronunciation aspects were under exploration in the study, i.e. intonation and stress, to
investigate the gender differences among the study participants.

2.6. Ethical Consideration

The research subjects had been told in advance that their utterances would be recorded
for study purposes. Before the procedure of collecting data has begun, the participants were
asked whether they would feel afraid by the fact of being recorded. When they knew that only
the linguistic features would be analyzed, they felt more comfortable. Also, they were told
that their participation would not influence on their study or grades, and have the right to
withdraw from the study any time.

13
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3. Results and Discussion

According to the collected data, the research results are presented and visualized on the
following tables and figures.

Table 1: Intonation

Item female male
Inaccurate accurate inaccurate accurate
1. frequency 00 10 5 5
percent 100% 50% 50%
2. frequency 1 9 5 5
Percent 10% 90% 50% 50%
3. frequency 3 7 3 7
Percent 30% 70% 30% 70%
4. frequency 2 8 6 4
Percent 20% 80% 60% 40%
5. frequency 3 7 00 10
Percent 30% 70% 100%
6. frequency 1 9 4 6
Percent 10% 90% 40% 60%
7. frequency 3 7 7 3
Percent 30% 70% 70% 30%
8. frequency 4 6 4 6
Percent 40% 60% 40% 60%
9. frequency 2 8 7 3
Percent 20% 80% 70% 30%
10. frequency 4 6 6 4
Percent 40% 60% 60% 40%
11. frequency 2 8 3 7
Percent 20% 80% 30% 70%
12. frequency 3 7 8 2
Percent 30% 70% 80% 20%
total mean 0.23 0.76 0.48 0.51
score

According to table 1, the major differences between female and male students'
pronunciation are shown in sentences 1, 9, and 12. In item 1, all female students pronounced
the statement with an accurate intonation pattern, on the contrary, only half of the male
participants’ actual pronunciation tended to be inaccurate. In item 9, only 2 of female students
failed to pronounce the sentence correctly, while 3 of the males' pronunciation was correct. In
item 12, 70% of female students succeeded to pronounce the sentence correctly, while, 80%
of male participants failed to pronounce intonation correctly. Generally, female students
outperformed on male students in the pronunciation of sentences with accurate intonation
patterns. However, in sentence 5, males' performance slightly exceeded the females'.

Moreover, the total mean score of accurate pronunciation of the 12 items performed
by female students was .76 and inaccurate pronunciation was .23. For male students'
pronunciation, it was found out that there were no big differences between their accurate and
inaccurate performances (0.51 and 0.48 respectively).
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chart 1: intonation
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Sentences of the test
As seen in chart 1, which represents the same, yet in a more simple way, the research
results, it was clear that item 12: (What's your sister's name?) was the most difficult to
pronounce by male students. However, items 8 and 10 (That's wonderful! and Are you going
to join us attending the party?) were the most ones female students failed to pronounce with
correct intonation patterns.

Table 2: Stress

item male's pronunciation
Accurate inaccurate accurate inaccurate
place place
1. Frequency 9 1 7 3
Percent 90% 10% 70% 30%
2. Frequency 5 5 4 6
Percent 50% 50% 40% 60%
3. Frequency 6 4 4 6
Percent 60% 40% 40% 60%
4, Frequency 5 5 4 6
Percent 50% 50% 40% 60%
5. Frequency 2 8 2 8
Percent 20% 80% 20% 80%
6. Frequency 8 2 5 5
Percent 80% 20% 50% 50%
7. Frequency 5 5 7 3
Percent 50% 50% 70% 30%
8. Frequency 6 4 5 5
Percent 60% 40% 50% 50%
9. Frequency 6 4 4 6
Percent 60% 40% 40% 60%
10. Frequency 4 6 1 9
Percent 40% 60% 10% 90%
11. Frequency 4 6 5 5
Percent 40% 60% 50% 50%
12. Frequency 5 5 7 3
Percent 50% 50% 70% 30%
total mean  0.52 0.33 0.45 0.45 0.54
score
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Concerning research students' pronunciation of the given sentences with proper stressed
words, table 2 reports that major differences focused on sentences 6, and 10 where female
students performance exceeded male students with a percent of 30, still it was the largest
difference can be identified between the two groups of research participants.

Moreover, in the first item, 9 out of 10 of female students pronounced the sentence with
accurate stressed words, while only 7 of male students were able to identify the stressed
words. According to accurate column in table 2, 60% of female students were pronouncing
sentence 3 with a proper stressed word, yet 40% of male students were accurate.

However, it is worth mentioning that in items 7, 11, and 12 male participants showed
rather outperformance on female ones. In sentences 7 and 12 male performance exceeded
female performance with a percent of 20. Furthermore, in item 11 male students pronounced
the sentence with accuracy of 50% while female students' pronounced the sentence correctly
with a percent of 40.

As seen, the total mean score of accurate pronunciation of the 12 sentences said by
female participants was 0.33 and inaccurate pronunciation was 0.45. For male participants, it
was found that their pronunciation with correct stress recorded 0.45 and for incorrect stress
was 0.54.

chart 2: stress

males
4
fermnales

Participants' performance

ql2 gll qlo qe qs ql q6 q5 qd q3 q2 ql

Sentences of the test

As shown in chart 2, it was clear that male students failed to identify the accurate
stressed words in item 10 the most (Why did you do it?). However, items 5 (That's so nice of
you) was the most problematic female students failed to pronounce with correct stressed
words.

The results presented above lead to responding to the current research questions. As
similar studies carried out on gender-related differences (Elwash and Hashem, 2015; Jinyu,
2014; Xiying, 2010), Libyan female and male students, as EFL learners, pronounced English
differently and their use and recognition of accurate stress and intonation patterns varied. The
two groups' performances were somehow different in intonation; there were only slight
differences in identifying stressed words in the given sentences. In addition, male students
tended to put stress on some right words, yet use improper intonation patterns. Female
students' performances were not better than male ones in recognizing where the accurate
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stressed words, yet they were much better than male participants in identifying the proper
intonation patterns of the given items. As Jinyu (2014), pointed out that many researchers and
linguists have found out that "females have to pay attention to their methods and make sure
they can make pure pronunciation while males relatively undisciplined and free pronunciation
further reflect their prestige” (p. 94).

Therefore, the accuracy in sentence intonation was higher in female students'
pronunciation than in male ones'. However, male students somehow outperformed female
ones, in recognizing the right stressed words in several given items. However, in his review of
literature on gender-based research of pronunciation accuracy, Hariri (2012) concluded that
female outperformed male learners in producing accurate and clear sounds, but it is not
significantly noticeable to result in complete dominance of female over male learners.
Therefore, it can be concluded that there were gender-related differences in pronunciation
between male and female participants in the current research, yet such differences were more
prominent in one phonological aspect than the other one.

4. Conclusion and Recommendations

4.1. Conclusion

The relationship between gender and language has been studied; following different
methodologies and various angles. Differences between males and females' language have
been major focus of many sociolinguistics researchers. In the current research, two questions
were addressed to find out any significant variations between Libyan learners of English as a
foreign language:

1. Does gender influence learners' pronunciation significantly?

2. In what fields of pronunciation (intonation or stress) do male/female students perform
better?

According to research findings reported above, it can be concluded that the total mean
scores of accurate pronunciation, respecting intonation and stress of given items, performed
by female and male participants were 0.76; 0.33 and 0.51; 0.45 respectively. Therefore, there
were, yet not considerable, differences between female and male participants' pronunciation.
Both groups have had some difficulties in recognition of the correct intonation pattern of
given items and putting the stress on the right words. It is worth mentioning that female
students generally outperformed male ones, though; male participants were slightly better
than female ones in identifying the accurate stressed words.

4.2. Limitations

This research was carried out on a limited number of participants, yet more few
participants could make the research more valuable. The researchers expected to include more
participants, but shortage of time has concluded the research with twenty students only.

Because the restrictive phonological aspects under investigation in the current research,
it seems difficult to generalize the results to the whole Libyan speaker populations of English
as a foreign language.
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Besides, the research participants were given written sentences to read aloud, it is
uncertain whether similar results would be obtained with spontaneous speech.

4.3. Recommendations

Language instructors need to be more attentive to their learners' individual differences,
including gender-related ones. They can promote an inclusive classroom atmosphere, prepare
stimulating activities, and interesting material to address both the female and male students'
needs and differences. Such awareness is of an importance to invent thriving language
learning environment and encourage students to overcome their weakness in language
aspects.

Finally, it should be pointed out that the door is still open to take into account other
possible factors and adopt comprehensive research methods to understand this phenomenon
of language gender-related variations. Moreover, as many researchers have focused only on
gender-related differences between women and men, but similarities have received no
attention. As Gu (2013) proposed that "researchers should pay more attention to the
similarities between the language of both genders™ (p. 248)
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6. Appendices

Appendix A
Written sentences given to the research participants:

Did you hear the sound?

How do you do?

Go over here.

Is it raining outside?

That's so nice of you.

I would like to buy a dress, shoes, and some accessories.
Have you seen my shoes?

That's wonderful!

. Are you going to join us attending the party?
10. Why did you do it?

11. I will be back in a minute.

12. What's your sister's name?
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Learners’- produced learning materials: a step towards
learner autonomy in EFL Grammar classes
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Abstract

This paper presents an experimental research study in which the two
researchers aim to promote learner autonomy in language learning by
means of learner-produced learning materials. The study was
conducted at the Department of English in the Faculty of Arts in
Misurata, Libya during the academic term-spring 2018. The
participants were 50 Libyan students who major in English and they
were all enrolled in semester 2 and studied Grammar Il course. The
participants were required to produce their own learning material
which was about a particular grammar item. Semi-structured
interviews with the participants were undertaken to know about their
reaction towards the experience of taking responsibility to create a
learning material, what autonomous strategies they were able to
develop while designing the learning materials, what type of learning
materials they were able to produce. The findings of the current study
revealed that learner autonomy can be fostered in EFL classes in
Libya and that Libyan students can develop some autonomous
learning strategies. It is concluded that learner-produced learning
materials can be a successful and an effective tool to promote learner
autonomy in EFL (English as a foreign language) classes.

Key words: learner autonomy, learner-created learning material,
autonomous learners, autonomous strategies, motivation.
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Introduction

learner autonomy has been "a buzz word" (Little, 1991, p.2) in
foreign language education during the past ten decades. It is described
as a remarkable shift from traditional learning methods to a new
approach which assumes learners to take more responsibility for what
they learn and how they learn (Weaver and Cohen 1994 as cited in
Egel, 2009). Furthermore, it is described as a successful tool which
allows all language learners to have an equal opportunity to practice
and acquire the language (Harmer, 2007). It prompts self-directed
learning by encouraging students to select appropriate learning
materials, make decisions on their learning process, assess and
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evaluate their learning progress and create their own learning
materials (Najeeb, 2013). Adaption of such strategies may assist
Libyan students to be autonomous while learning English language.
Therefore, the current study aims to promote learner autonomy by
encouraging Libyan students to produce authentic learning materials
and utilize different autonomous strategies in their EFL classes.

1.1 Research questions

1. How do Libyan students react to the experience of taking
responsibility for designing learning materials?

2. What autonomous strategies are the students able to develop
while designing the learning materials?

3. What type of learning materials are the students able to create?

4. How do they perceive the idea of being participants in
designing the classroom learning materials?

1.2 Significance of the study
The significance of the current study is seen as:

- It can offer an opportunity to introduce the notion of autonomous
learning at the department of English in the Faculty of Arts in
Misurata.

- It offers an opportunity to assist teachers to save time and become
less stressed.

- It can help the students develop a sense of self-independence and
practise high level of critical thinking skills which are essential parts
in the language learning process.

- It can offer the students an opportunity to be motivated, active, and
encouraged in EFL classes while showing their creative skills and
sharing ideas with their classmates.
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1.3 Literature review of learner autonomy

Learner autonomy has been a key topic in foreign language
teaching and learning. It has played an important role in the theory
and practice of language teaching and it has been seen as one of the
most important goals of education in many countries. The concept of
learner autonomy was born out at the Centre de Recherches et
d’Applications en Langues (CRAPEL) in the early 1970s at the
university of Nancy in France where there was a need to develop a
term to describe people’s ability to take charge of their own learning.
Holec (1981), who later became a prominent figure in the field of
learner autonomy, defined learner autonomy as "the ability to take
charge of one’s own learning” as cited in (Najeeb, 2013, p.1239).
Holic also said that this kind of ability can be acquired either in a
natural or in a formal way. Holec's definition involved that
autonomous learners can freely develop their learning skills and their
knowledge outside the material of a learning context. In other word,
learner autonomy is seen as a life-long process of learning
development. Benson and Voller (1997) defined learner autonomy as
the ability of taking responsibility to learn and to make decision about
self-learning. Dam, Duda, and Riley (1990) viewed learner autonomy
as the ability to learn independently and to cooperate with others
(Cited in Najeeb, 2013).

Najeeb (2013) said, "The notion of autonomous learning and
independent learning are sometimes interlinked and have come to play
an increasingly role in language education™(p.1239). He explained that
independent language learning concentrates on individual learners'
needs and rights. Furthermore, he demonstrated that independent
learning extends the learners' choice of a learning material and the
choice of decision-making independently by exercising responsibility
for their learning. What is more, independent learning aims to develop
learners' ability of engagement and interaction with others without the
teacher's direct interference. Consequently, these characteristics of
learning can encourage autonomous learners to improve their

23



Faculty of Arts Journal- Issue: 12 Promoting Learner Autonomy in EF Classrooms

language learning skills independently. Some researchers such as
Dickinson (1994) combined autonomy with the idea of learning alone
and independence with active responsibility for one’s learning (cited
in Esch,1994) whereas Little (1991) stated that learner autonomy
gives emphasis on interdependence over independence in language
learning. Little (1991) claimed that the capacity of autonomous learner
to learn relies on the pedagogical dialogue between learners and their
teacher.

1.4 Learner autonomy as a multifaceted concept

The notion of learner autonomy has several sources and various
implications to language teaching and learning. Holec (1981) defined
the concept of learner autonomy based on three aspects: aspect of self-
direction, aspect of capacity and aspect of cultural constraint.
Regarding self-direction, Holec reported to the Council of Europe one
of the earliest definitions of learner autonomy as the capacity of taking
responsibility or control of one’s own learning and taking
responsibility for making decisions, determining the objectives,
defining the contents, assessing and evaluating the learning outcomes
by the learners. He added that learners would be responsible for
selecting techniques and learning materials to be used in the
classroom, and determining the purpose of their learning. Holec put
lights on how the process of learning is going on during the learning
language class. Generally, autonomy was considered to be as a natural
product of the practice of self-directed learning; learners themselves
can determine their learning objectives, goals, contents, techniques,
strategies, progress, and types of assessments. In his definition, Holec
highlighted how autonomous learners are capable of making all these
decisions by themselves (Cited in Smith, 2015).

As stated by Benson and Voller (1997), the term autonomy has
been used in five ways: it is used for a situation in which learners are
able to study entirely on their own; for a set of learning skills which
can be learned and applied in a self-directed learning method; for an
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innate capacity which is suppressed by institutional education; for the
exercises of learners’ responsibility for their own learning; and for
their right to the direction of their own. With an agreement of Holec's
and Benson's definitions, Sinclair’s survey review (1999) pointed out
that autonomy in language learning is concerned with giving learner's
situations and opportunities to exercise a degree of independence and
being self-directed.

From aspect of capacity, Sinclair (1999) also presented
autonomy as a capacity for making all decisions about one's own
learning, and that this capacity is needed to be developed to achieve
the goals of autonomous learning. Sinclair (1999) reported, "learners
may develop this capacity, or knowledge, about their learning, but at
times may choose not to be self-directed. In other words, autonomy is
a capacity for potential self-directed learning behaviors"(p. 3).

Regarding the aspect of cultural constraints, some researches
such as Egel (2009) and (Healey1999 cited in Sakai, Chu, and Takagi,
2010) have agreed that learner autonomy has remained a western idea
and may differ with the national culture at a deep level, while Little
(1991) proved that learner autonomy is more than a western cultural
construct, and it is universal human capacity that concerns the relation
between social knowledge system and the discourse. It assists the way
in which teachers talk to learners and determines the kind of learners
they become (Cited in Yang, 2005).

Little (1991) went with Sinclair's (1999) definition of learner
autonomy. He defined the term by saying “autonomy is a capacity for
detachment, critical reflection, decision making and independent
action (p. 4). Sinclair (1999) and Little (1991) described autonomy as
capacity which is like any other capacities, it can grow with practice,
or can be lost through inactivity.

1.5 Motivation and Learner Autonomy

Motivation is deemed as an essential factor for a language
learning process because teachers can determine and achieve their
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learning goals and objectives if they know how to motivate their
learners. Furthermore, Dickinson (1995) and Little (1991) noted that
motivation is the characteristic which explains how and why learners’
behavior is activated. Using different motivating tools can help both
teachers and learners to be autonomous as cited in Yang (2005).

Dickinson (1995) said that giving learners complete
responsibility to think and to make decisions can encourage them to
be more motivated. Ushioda (1996) believed that by developing
autonomy and motivating learners, learners can be able to use the
language to fulfill what they want to perform with their own sense.
She also stated if there is no motivation, there is no autonomy (Cited
in Yang, 2005).

Dornyei and Csizer (1998) opined that learning autonomy is
considered to be one of the ten commandments to support learners to
be motivated. Noels, Clement, and Pelletier (2000) reported that if the
learners have high level of freedom to decide and perceive
competence, they will achieve high level of self-control and high level
of motivation.

1.6 Characteristics of autonomous learners

Dickinson (1993) believed that autonomous learners are those
who are capable to identify their own learning objectives; to select and
fulfill learning strategies; and to monitor their own learning process.
(Cited in Yang, 2005). Moreover, Littlewood (1996) presented learner
autonomy as a behavior at which learners are able to select the
appropriate learning contexts and syllabus, to decide on the
vocabulary and the grammatical structure they want to use, and to
choose the communicative strategies which meet their needs. Scharle
and Szabo (2000) argued that autonomous learners are aware of being
responsible of making an effort to learn by their own strategies and
they will not lose any marks if they fail. The two researchers added
that learners know that they work together with their teachers and
their classmates in order to achieve their learning goals and their own
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benefits. Breen and Mann (1997) mentioned some characteristics of
being an autonomous language learner: the learner 's attitude; the
learner’s desire; the ability to negotiate, to be independent, to be self-
determined, and to have a strategic engagement with learning (Cited
in Yang, 2005).

1.7 Language learners as learning material creators

Getting language learners involved in the process of learning
material design might be a controversial issue since these learners
would be under the pressure of being creative, being aware of the
educational context (Moiseenko, 2015). Allwright (1984), in this
sense, stated, "very many teachers seem to find it difficult to accept
their learners as people with a positive contribution to make to the
instructional process" (Cited inValizadeh, 2004, p. 2). What is more,
Bada and Okan (2000) asserted that many teachers have a belief that
learners may not be able to express their learning needs and the ways
by which they can learn a language.

Chou, Lau, Yang, and Murphey (2007) described students as
sources of most texts used inside the classroom. Moreover, language
learners can create extensive amount of activities. Having learners do
such work would develop their critical thinking skills because they
will be able to make decisions on their work, plan activities,
brainstorm and assess what they produced. Doing all these activities
seems to promote autonomous learning and raise the chance for more
English learning. Block (1994) claimed, "learners do have awareness
of what goes on in classes” (Cited in Valizadeh, 2004, p. 2). Chou et
al., (2007) described some advantages of students-produced materials
when they said these materials can make teachers aware of their
learners' needs and interests which form the core point in learner-
centered approach. Also, student — generated materials can increase
students' motivation and promote the opportunity for teacher-student
interaction and student-student interaction.
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1.8 Types of student-produced learning materials

Moiseenko, (2015) pointed out, "Student-produced materials
are a powerful tool for promoting learner autonomy"(p. 14). Students
in different studies such as Malcolom (2004), Bhattacharya and
Chauhan (2010) were encouraged to create different learning materials
including crosswords, gap-fills, multiple —choice exercises, a book of
stories, puppet shows, individual blogs, learning journals, action logs,
and so on. The results of the earlier studies approved that the students
were able to create a sense of responsibility and self- dependence.
Furthermore, these learning materials were used by teachers in
language classes and self-access centers). The findings of Moiseenko
's (2015) study supported the earlier researchers’ results that students
are able to produce an extensive amount of learning materials.

1.9 Related studies

Yagcioglu (2015) focused on showing how learner autonomy
and motivation are important to improve language learning skills
effectively. The study included 90 participants from DokuzEylul
University in Izmir city in Turkey. The students ‘age ranged between
19 and 22. They were asked to answer some questions during their
course. The teacher used a variety of activities and methods in order to
motivate them. They were given enough time to participate and think.
They were also given a chance to work as pairs and as groups by
creating different kinds of exercises and using different tools in the
classroom such as cards, word charts, pictures from internet and some
songs. The results showed how the participants were motivated and
how they became positive learners while using different strategies
during this course. The students positively depended on themselves to
come up with their own activities and their own tools. They were
enthusiastic and active to improve their language skills day by day.
They become more aware of how to share their ideas and their
thoughts in the classroom. Using motivating tools and learner
autonomy strategies during the class give a great chance to achieve the
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teacher’s goal and to struggle against the problems that the learners
could encounter.

Another study was conducted by Joshi (2011) among learners
and teachers from the Department of English Education, University
Campus, Tribhuvan University, Kirtipur, Kathmandu, in Nepal. The
aim of this study was to explore the learners' beliefs about their
teachers' roles and their own roles in autonomous learning process.
The participants were 80 students and 6 teachers. The students were
given a questionnaire which focused on seven items; learner
awareness, motivation, use of technology in learning, use of reference
materials, self-effort, self-esteem and broader autonomous activities.
Regarding teachers, they were interviewed to get details about the
autonomous learning activities held in the classrooms. The findings of
this study indicated that learners were aware of their roles as learners
and their teachers' role as a guide which are important to achieve the
objectives of the autonomous learning process. From the interviews,
all the teachers believed that learning autonomy is essential to assist
students to improve their proficiency and to encourage them to be
more excited.

Lui (2015) 's study also focused on measuring the participants’
motivation and how it is connected to autonomous learning. It
involved three scales: learner’s desire, their attitude towards learning
English, and the intensity of motivation. The participants were 150
students from three different levels in a private university in Taiwan.
They used a special questionnaire to measure the level of autonomy.
The findings indicated that learners had a high level of responsibility
to achieve their own learning objectives. The study proved that
autonomy and motivation were positively and strongly correlated. It
indicated that encouragement from teachers was needed to support
learners to become autonomous.
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2. Research Methods

2.1 Research design

This research study is basically an experimental study which
aims to promote learner autonomy in EFL grammar classes; therefore,
two research tools; learner-produced worksheets and a semi structured
interview, were employed for data collection.

2.2 Setting and participants

The participants in this study were Libyan undergraduate
students who have been studying at the Department of English in the
Faculty of Arts, Misurata - Libya during the academic year 2018.
They were 50 students whose English language proficiency level is
between low-intermediate and intermediate. These students were
enrolled in Grammar 1l Course which was taught in the second
semester.

2.3 Research Instruments
2.3.1. The worksheets

The grammar point for which the students were supposed to
create a material was Passive Voice. This grammatical point was
explained by the teacher in the class, therefore, the students had
adequate knowledge about it and this provided them with the chance
to think about a wide range of activities. The students were initially
told about the nature of the study and they were shown worksheets
with different types of exercises besides the exercises included in the
textbook. Then, they were asked to refer to different resources to find
more samples of exercises about the topic. The students were divided
into pairs and each pair was responsible for creating their own
worksheets which had to be authentic. Furthermore, they were free to
select the type of activities and hand them to their classmates to
answer. To make this work more motivating and interesting, the
students were prompted to assign scores for their activities.
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2.3.2 The interview

A semi-structured interview was conducted to know about the
students' reaction towards the experiment, what autonomous strategies
they employed while designing their worksheets and the types of
exercises they were able to develop. The semi-structured interviews
were conducted on regular bases. Each interview lasted forl5 minute
long.

3. Results
3.1 Analysis of the worksheets

The created worksheets were analyzed in terms of; exercise
types, content, level of difficulty, the clarity of instructions and
ethnicity. To begin with the exercise types, the students were able to
design different types of exercises. These were gap-filling, multiple
choice questions, correction of mistakes, sentence completion, change
from active to passive, true/ false statements, and rewriting the
sentences (See appendix B). The most common used exercise types
were changing sentences from active to passive, true/ false and
sentence completion whereas multiple choice and mistakes correction
were the least used ones.

The content of the exercises was another considered item
while analyzing the worksheets. The ideas which the students
presented in their worksheets were mostly related to real life events,
previous learning background, Libyan cultural aspects. Besides, some
ideas which appeared to be adopted from grammar books and
websites.

Regarding the level of difficulty, some students designed some
exercises which required more cognitive work and investment of high
level of critical thinking skills such as correcting the mistakes,
changing sentences from active to passive and via verses, true/ false
and multiple choice questions. The last item was clarity of
instructions. Generally, the instructions provided in the worksheets
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were quite explicit, however, a few questions were quite difficult to
understand due to word choice errors or spelling mistakes during the
preparation of instructions.

3.2 Analysis of the interview

As mentioned earlier, the interviews addressed two main
issues which are the students’ reaction towards this experiment and the
autonomous strategies used. To begin with the students’ reaction
towards the experience, the results showed that the majority of students
were motivated to be part in this experiment. For example, one student
stated, "I liked it". Another student said,” | think it was a good
and interesting experience”. The students justified their reaction
towards this experience as being helpful and effective to understand
passive voice well. What is more, some students thought that this
experience offered them an opportunity to share their own ideas with
their classmates. While conducting the interviews, over half of the
students mentioned that it was their first time to be responsible for
creating a learning material. However, a small number of the students
reported that it is the teachers' responsibility to prepare the classroom
learning materials. Around the quarter of the students felt annoyed by
the extra work imposed on them. The students were also asked whether
they would like to try such a task again in the future. Most of them
replied,” Of course, | would like to try it again”, "Yes, because it is

helpful for us", " I hope that because it helped me", "if it is possible".

Regarding the autonomous strategies used by the students, the
first question was about the types of the resources the students referred
to while designing the worksheets. Some students drew on their
thoughts and previous language learning background to create their own
exercises. Other students used different resources such as grammar
books, Internet websites, YouTube videos, or dictionaries.

The students were also asked was about the steps which they
followed while creating their worksheets. A large number of the
students revealed that the first step they did was meeting with their
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partners, looking for different resources related to the given topic, and
brainstorming some ideas. After making decisions on which resources
they were going to use, they wrote down some ideas as an outline. The
next step was planning their worksheets. Here, the students had a
chance to make a decision on the type and the number of exercises.
Furthermore, they considered how these exercises would be organized.
The final step was reviewing the clarity of question instructions, editing
the grammatical and spelling mistakes, and producing the final draft. In
regard to these steps, some students stated that working with a partner
offered them an opportunity to exchange, discuss, and share ideas.

The last question under this issue was about the difficulties
that the students encountered while creating the worksheets. Some
students mentioned that the most difficult part of this work was to
create genuine sentences for their exercises. A few students felt that the
most difficult part was their inability to meet in sufficient length.
negligible number of the students stated that the most difficult part was
to make decision on the question type and where to look for.

The last interview question was to investigate the students’
perception about their participation in designing classroom learning
materials. The majority of the students agreed to this question and
justified their answer by providing different reasons; they said that
taking part in designing classroom learning materials can help them
learn more things about any topic, make the class more interesting, give
them the opportunity to interact with their teacher and discuss their
ideas together, and increase their sense of responsibility. however, there
were minority who believed that it is the teacher's role to prepare the
learning materials. They also felt annoyed by the extra work imposed
on them.

4. Results and discussion

The finding of the study in relation to the students' reaction
towards the experiment were productive and encouraging. The Libyan
students at the department of English, Faculty of Arts -Misurata, were
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highly motivated to be part of the experiment of promoting learning
autonomy.This is in good agreement with Dickinson’s (1995) finding
that giving learners complete responsibility to think and to make
decisions can encourage them to be more enthusiastic (Cited in Yang,
2005). Being motivated and taking responsibility to design a learning
material concurs well with Yagcioglu's (2015) result as the students
become positively independent on themselves to come up with their
activities. The above finding also fits Noels, Clement, and Pelletier
(1999) findings that if the learners have high level of freedom to
decide and perceive competence they will achieve high level of self-
control and high level of motivation. Although it was the first time for
most students to do this task, they expressed desire to do it again in
future classes which in turn strongly supports the above findings.

The second finding in the current study clarified what
autonomous strategies the Libyan students are able to develop while
designing the learning materials. The study showed that the students
were able to build up some critical thinking skills such as
brainstorming, planning, negotiating, sharing ideas, editing and
assessing their work. This finding agrees with Moiseenko 's (2015)
finding that getting learners involved in learning —material design
work will develop their critical thinking skills because they will be
able to make decisions, plan activities, brainstorm and assess what
they produce. Moreover, Breen and Mann (1997) support the previous
finding when they described the characteristics of autonomous
language learners as being able to negotiate, to be independent, to be
self-determined, and to have a strategic engagement with learning. It
IS noticed that the students achieved a reasonable level of self-
learning and self-intendance while searching for information by
referring to different resources. The students encountered some
difficulties; such as creating authentic sentences, making decisions
about the type of the questions, and devoting time to meet their
partners and discuss (Cited in Egel, 2009). To overcome this problem,

34



Faculty of Arts Journal- Issue: 12 Promoting Learner Autonomy in EF Classrooms

they communicated with each other by means of emails and Google
classroom.

The third finding is about the types of questions which Libyan
students are able to design. It indicates that they are able to design
some questions; true/ false, multiple choice, gap-filling, sentence
completion...etc. This result is consistent with Moiseenko 's (2015)
finding that language learners can create extensive amount of
activities. Also, the ideas presented in some worksheets reflects a
creative ability by preparing a variety of exercises which are related to
real life events, Libyan culture, historical events, and the previous
learning background.

The last finding showed that students reacted positively to the
idea of taking part in creating classroom learning materials as it would
help language learners learn more about any topic and allow them the
chance to confidently interact with their teacher. Moreover, it would
assist them to be self-independent learners who are responsible for
their learning. This result lends support to previous findings of
Moiseenko (2015) "Student- produced materials are a powerful tool
for promoting learner autonomy” (p. 14). Additionally, it would
improve the students’ critical thinking skills which are considered as a
requirement for language learning. It would stimulate them to use a
wide variety of resources related to the language.

5. Conclusion and Recommendations

Learner autonomy has become a desirable goal for many
educational institutions around the globe. It is a learning approach
which helps language learners maintain their life-long learning
development through employment of a number of facilities such as
students-produced learning materials. This study examined the
possibility of promoting learner autonomy in EFL grammar classes in
Libya by encouraging students to produce their own learning
materials. Based on the finding of the present study, the following
conclusions were summarized:
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- Student- produced learning materials can be a successful tool to
promote learner autonomy in EFL classes.

- Student- produced learning materials can be a new effective means
to increase Libyan students’ motivation.

- Student- produced learning materials can make the teachers aware of
their students' needs.

- Libyan students are able to develop some autonomous strategies,
such as searching for information, making decisions about their
work, designing tasks and assessing them.

5.1 Recommendations

Teachers at the department of English can foster learner autonomy by
encouraging Libyan students to design some learning materials and
use them in the classroom.
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Appendix A

Interview questions

How do you feel about this new experience?

Would you like to try it again?

What resources did you use while designing your worksheet?
What steps did you follow when designing the worksheet?

What was the most difficult part?

o o &~ w DN oE

Do you think that students can take part in designing
classroom activities?
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Appendix B

Sample of the students’ worksheets

Q1: Put (T) for True, (F) for False:

1. " A missile shot down an airplane” the passive for this sentence is
"An airplane has been shot down by a missile". ( )

2. "The buffalo was eaten by lions” this sentence is in the passive. ( )
3. "Ali is playing football now" the passive for this sentence is
"Football is being playing now".( )

4. "The old lady was hit by the car”, this sentence is in the simple
present form. ()

5. "Coffee is going to be made", the active for this sentence is
"Someone is going to make coffee".( )

Q2: Complete the sentences with active or passive form of the
verbs in the parenthesis. Use any appropriate tense.

1. Joe (transfer) to the hospital right now.
2. Therice (cook) by Julia yesterday.
3. Frank ( prepare) the cake.
4. The mouse ( chase) by the cat.
5. The boy (drink) the milk yesterday.

Q3: Change the active sentence to passive or the passive sentence
to active.

1. The letter was sent by Ann to Jack.------=-=====mmmmmmmmmmmm oo
2. Ali passed the ball to Ahmed.--------- e
3. Someone has opened the door.--------------- e

4. The old lady is being sported by a kind boy.--------------=-===-om-mo-—-

Q4: Complete the following sentences using the correct form of
passive or active form of these verbs

Make Design Repair
improve Phone Win
1. Jack-----------=-mmmmmm s ---his girlfriend.
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2. The air conditioner-----=-=-========mmmmmmmmmm oo by Fred.

3. This dress ----------=-==-=-mcmmmmm e - ----by Ann.

4, Marta ---=-=-=smmmmeme e e a cake

5. Ahmed --------mm oo the tournament.

Q5: Choose the correct answer

1-Weare .......oovveiiiiiiinennn.. grammar by Ms. Sara.

a). have been taught b). taught ¢). being taught
2. Theinjured .............oevvennnnn. to the hospital by the fireman

a). is taking b). is being taking c). takes
3).Maria ................ a chocolate cake for her sister’s birthday

a) will be baked b). was baked c). is being baked
4). He wore a blue shirt. The blue shirt........................... by him.
a). wore b). was worn. c). isworn

5). I sent the letter yesterday. The letter ..................... yesterday.

a) is send b) was sent c). is being sent.

Q6: Correct the mistakes

1. The address were written on a sheet of paper.--------------------------
2. The dress are made of SilK.-----=-=-=mmmmmmmoo oo
3. The dog were injected yesterday.---------- mmmmmmmmmem e

4. The letter will been soon.--------=-=--=-=--=------ B
5. The lectures is attended by all the students.--------------=-=-==-=-=-o----
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The Importance of Using Collaborative Learning
Strategy in Learning English Writing

Sumaia Abuhabil ! Sana Aswese
Misurata University Misurata University
Abstract

This study investigated the importance of using collaborative learning
as a strategy to enhance English writing skills of EFL learners. The
study was a classroom based, the participants of the study were 25
female Libyan students from two different secondary schools in
Misrata .All students who were chosen randomly were asked to fill in
the questionnaire given. The research was done by using a mixed
method approach. The data analysis obtained from the questionnaire
and observation indicated that the majority of students were positive
about collaborative writing although some of them were not interested
when engaging collaboratively .1t is a suitable and applicable strategy
for improving students' English writing performance and to develop
their critical thinking. Moreover, working collaboratively has a good
impact on all members in a group since collaboration engages
students to express their opinions and respect others' opinions; it
fosters negotiation, and it engages students to share their knowledge.

abuhabilsumaia@gmail.com *
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1. Introduction

Collaborative learning has become an essential strategy and it is
used widely in the language classroom. Therefore, one of the most
important implications of this strategy is that it enables learners to be
involved in activities and exercises that help them achieve a successful
communication. Obviously, when learners engage in a group work
activity, they have a chance to learn from one another, grow from
hearing each other's perspectives, and dive into deeper learning.
(Strang , 2014). Furthermore, peer and group work can promote EFL
learners with a sense of co-ownership and motivate them to interact on
different aspects of writing. such as: content, structure, and language
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(ed and Lunsford, 1990). Furthermore, working collaboratively in
writing tasks is seen as an effective strategy that help learners improve
their grammatical accuracy and increase their vocabulary growth. In
terms of enhancing the grammatical accuracy, students can find it
more interesting to correct their peers 'errors than theirs.

In communicative language teaching, writing is one of the four
basic language skills in teaching English as a foreign language.
Despite its importance, it does not receive enough attention in schools.
Even though it comes as the last skill, but it should not be neglected
and needs a lot of attention from the teacher and the student.
Therefore, many EFL students find writing the most difficult area of
language and encounter many problems while composing simple short
paragraphs. In the meantime, some teachers find it hard to assist

students’ performance in producing pieces of quality academic writing
(Abdel-Hack, 2002) .

Teachers have a variety of strategies and methods that can be
applied flexibly to achieve writing goals. According to (Clifford,
1991),“The teacher has to encourage learners to write for
communication. They should focus on the ideas and meanings they
wish to convey rather than on mechanics of writing, such as spelling,
and handwriting.” ( p. 42). The teachers play a major role in teaching
writing and they are the only ones who could help prevent problems of
writing that could slow the process of learning English Writing.
Encouraging students to write to communicate student to student,
student to teacher, or to write in a collaborative way can do this.
Collaboration in writing helps learners to develop their
communicative competence, reduce anxiety and foster self-
confidence .

1.1 Research Questions:

1. To what extent can this strategy affect the students ‘writing
performance?
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2. What are the effects of using collaborative writing strategy for
secondary school students in teaching English as a foreign
language in Misrata?

1.2 Statement of the Problem

Secondary school students in Misrata are facing a lot of
problems when dealing with English writing skills because they are
not exposed to English language effectively. The first problem they
face is the lack of language environments and practice. In addition,
there are fewer opportunities to learn new English words or
expressions, and how using them is even more challenging. Another
factor is that some teachers only focus on errors and ignore strategies
of how to compose simple short paragraphs. Furthermore, large
classes is considered as a major factor that can obstacle the learning
process. In large classes some students may find it hard to get an
individual ideas within 45 minutes. Also, the problems students face
could be as a consequent of the lack of knowledge in English language
such as not being able to build up an adequate vocabulary.

1.3 Significance of the Study

We have chosen the collaborative writing strategy to determine
if it can solve such problems so that teachers can manage their time
properly and students can build their confidence. Collaboration helps
students understand writing as a process, and increase their sense of
mastery of what is often considered a complex and difficult task. The
best way to learn something is to produce it. When instructing their
peers, students learn how to improve their own writing. Some teachers
tend to avoid writing in class, perhaps feeling that as it is something
that learners should do individually and in silence, it is better done for
homework. However, when writing is done as a collaborative activity,
it can have many benefits on the learner' writing competence and
provides more opportunities for learners to interact in English. By
using such strategy, learners can develop their abilities as well as
teachers can raise their awareness of how to use appropriate ways not
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only to teach writing, but also to teach students the right way to write
in a better English. In short, this research has been done to focus on
using collaborative learning strategy to learn English writing because
it is a suitable and applicable strategy for improving students ' English
writing performance and to develop their critical thinking.

Many studies have been conducted recently to investigate the
effect of using collaborative writing strategies on students' writing
performance. Collaborative learning refers to "a small group of
learners who are working together as a team in order to solve
problems, complete a task, or fulfil a common goal” (Graham, 2005,
p.11). Cooperative learning differs from traditional learning because it
provides structural opportunities for individuals, who are given
specific roles within their groups, to work together to reach common
goals. It can be achieved by more than one person and includes
activities such as collecting data, brainstorming, planning, making an
outline, revising and editing. Collaborative Learning is usually in
contrast with traditional classroom environments. When students learn
separately, their individual performances do not necessarily affect one
another either in a positive or negative way.

The Process Approach to writing is concerned with linguistic
writing skills, such as planning, revising, drafting and editing, rather
than linguistic writing knowledge such as spelling, grammar,
punctuation and vocabulary. (Badger & White, 2000). It concentrates
on teaching writing through the process and stages of writing
(Belinda, 2006).According to Hedge (1988) Writing Process
Approach is an approach to teach writing that allows students to write
their own ideas with their own process. The writing process approach
includes five steps: pre- writing, drafting, revising, editing and
publishing. The steps are not separated and do not happen in a
sequence. But, they might occur at the same time. Some people may
edit as they revise a draft, while others edit when the whole draft is
completed. Still, others revise as they draft. As the term suggests, the
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teaching of writing focuses on what goes on when learners write and
what the teacher can do to help the learners get into a good writing.

Various studies and researchers have examined the process
approach to writing in different situations in order to show the
advantages and benefits of this approach. EI Koumy (2004 ) stated
that self-assessment of the process of writing encouraged students to
develop their thinking skills and writing strategies, so they became
able to discover and elaborate their ideas effectively. The results of his
study showed that the process group produced a greater quantity of
writing than the product group, whereas the product group was better
than the process group in terms of the quality of writing. Furthermore,
Belinda (2006) noticed that the process approach to writing had been
found to be a useful and helpful strategy; however, it could be more
effective for students fluent in English in strengthening their writing
skills.

However, according to Alnofal (2003), the teaching of writing
skills has not been paid much attention compared to the teaching of
the skills of reading, listening and speaking. Neomy Storch (2002)
conducted a study about collaborative writing: product, process, and
students’ reflections to investigate collaborative writing. He stated that
collaborative writing contributes students to be developed in a higher
quality, and they gain an increased level in knowledge, and self
confidence. Storch found that pairs produced shorter but better texts
in terms of task fulfilment, grammatical accuracy, and complexity.

Collaboration in the English writing skill can be beneficial for
ESL students in the sense that it develops the interaction and at the
same time learners may gain self-confidence and by completing their
written tasks collaboratively, they minimize their anxiety among the
language ( Raimes,1998,Rollinson,2005). Furthermore, Foster (1998)
provides a set of essential benefits required from collaborative writing.
Firstly, it increases the learners' motivation. Secondly, collaborative
writing offers community, in the way social interaction can be
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introduced. In that way, EFL learners manage each other to be
supported and guided.

A collaborative Writing Strategy enables learners to improve
their critical thinking and deepen their understanding. Also, it makes
learning writing more enjoyable and interesting. In collaborative
writing, learners share ideas together to reach what is needed from
them to be achieved. Moreover, some aspects of CL have been found
to have positive results, however, some research findings have
revealed a negative side. Storch (2002) noticed that some students
were reluctant to work in pairs. They preferred to perform their tasks
individually rather than collaboratively.

Many studies have shown how using collaborative learning in
the form of collaborative writing in classrooms has a positive effect on
students’ writing abilities as shown below:

Peer review may give some students a lack of confidence in
their writing and they may find it uncomfortable to get involved in
group work. Murau (1993) investigated the effect of peer review on
writing anxiety. He noticed that students felt anxious, embarrassed
and uncomfortable when involved collaboratively with their peers,
even though they thought it was beneficial to receive feedback and
correct each other. By contrast, Kagan (1994) claims that CL is more
appropriate for ESL students because it helps to reduce anxiety and
give each student in a small group the opportunity to interact with
others.

Collaborative learning in teaching writing skill has a positive
impact on the students since it improves the learners’ creativity as
well as develops a sense of awareness towards learning to write. As
Elbow (1975) points out, collaborative writing in the classroom is
useful and important, since if someone is stuck in his or her writing, it
is better to contact and talk with someone else. He claims that ‘two
heads are better than one because two heads can make conflicting
material inter-act better than one head usually can’t (p. 49). Moreover,
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Storch (2002) interviewed a sample of ESL students and found that
writing collaboratively could encourage them to share responsibility
for making decisions on all aspects and categories of writing,
including content, structure and language.

Some researchers such as Murray (1978) believes that the
effectiveness of collaborative writing is limited to the final stages of
the process approach to writing: such as revising and editing.
However, Gebhardt (1980) argues that collaborative writing has a
positive effect not only in these final stages but also in the beginning
stages: for instance, in brainstorming, collecting ideas, planning and
outlining. In his opinion, it would be a shame to limit collaboration to
the final stages of the writing process because "It seems to me that
collaborative writing strategies should be applied to finding a
promising topic, generating details on the topic, and locating the
intended audience for a paper” (p. 73). In addition, Storch’s studies
(2002 & 2005) indicated that using a collaborative learning strategy in
writing classes is effective in beginning activities: namely,
brainstorming and discussing collaboratively, and also in final stages
such as the peer review and editing stages.

Moreover, peer editing is a strategy that can help learners to
solve problems that might be encountered in writing classes. Shull
(2001) examined the effectiveness of the collaborative learning
strategy that included peer-editing used to improve the writing skills.
The researcher aimed to determine if collaborative learning could be
an appropriate approach to solving the problems in their writing. Shull
found that the writing of students taught using a collaborative learning
strategy had improved more than that of the control group. In addition,
involvement in writing tasks collaboratively have a beneficial effect
on the learners autonomy towards English writing. Ambusher (2012),
who conducted a research thesis about developing writing skills of
ESL students through the collaborative learning strategy found out
that students involved in collaborative writing produced better
written texts in terms of organization, development, coherence,
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structure, vocabulary and mechanics than students who wrote
individually, and those who are engaging in collaborative learning
had a positive effect on the attitudes and perceptions of learners.

However, it was also found that collaborative writing did not
help them much in terms of the accuracy of their writing (mechanics
and structure). The overall conclusions of this study were therefore
that not only did students who wrote their essays collaboratively with
each other produce better written texts than those who wrote their
essays by themselves, but also that involvement in collaborative
learning had a positive impact on the students’ attitudes towards
writing in English (Ambusher, 2012).

On the other hand, Fawcett and Garton (2005), pointed out that
Cooperative learning is considered as an effective strategy for
problem solving. The findings indicated that children who completed
the activity collaboratively reached and achieved a higher number of
correct sorting than those who completed it individually.

Furthermore, Storch (2005) investigates in the writing skill in
relation to the production, the processing, and at the same time to
student’s experience on working collaboratively. He made a research
in which he asked the learners individually to write a text and the
other learners worked in a collaborative way. Therefore, the findings
revealed that those who worked in collaboration scored higher rather
than who have engaged in their writing task individually. In this way,
Storch investigation was based on the influence of individual , and
pair writing on the accuracy, fluency and also complexity of learning
process. Finally, writing collaboratively is a strategy that helps to
increase both the quality and productivity of writing skills.

The value of collaborative writing as means to develop the
linguistic and writing conventions of a second language has also been
underpinned from a sociocultural perspective (Storch, 2005, Villamil
and Degurrero 1996). Their research has noted that in a collaborative
situation writers are impelled to make decision about language needed
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to express their ideas, and thus to formulate the structure in which
express those ideas as they produce a text together.

3. Methodology

The researchers used a mixed method approach to investigate
the validity of the collaborative learning by using a questionnaire and
an observation as well.

3.1 Quantitative research

According to (Creswell, 2012), a quantitative research method
is basically about collecting numerical data to explain a particular
phenomenon and particular questions seem suitable to be answered
quantitatively. Data of this kind are in the form of numbers from
precise measurement.

3.1.1 Questionnaire

Questionnaire construction is one of the initial activities that
are critical for a pragmatic social science research. Its aim is to supply
the researcher with the data he/she needs. A questionnaire is defined
by Babbie (1990) as "a document containing questions and other types
of its designed to solicit information appropriate to analysis™ (p. 377).

3.2 Qualitative research

Qualitative data collection consists of gathering data using
forms with general, emerging questions to permit the participants to
generate responses gathering word (text) or image (picture) data; and
collecting information from a small number of individuals or sites.
(Creswell, 2012). The qualitative research method involves the usage
of qualitative data, such as observation, in order to understand and
explain a social phenomenon. (Creswell, 2012).

3. 2.1.0bservation

Observation is a systematic way of watching and listening to a
phenomenon as it takes place. It is a way of gathering data through
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observing (Creswell, 2012). It is useful in exploring topics that might
be uncomfortable for participants to discuss. Observation data
collection method has some strengths such as the researcher can
record information as it happens, and unusual aspects and behaviours
can be noticed during observation. ( Creswell, 2012).

3.3 Requirements of Participants and Procedures

In this research study we rely on mixed research methods to
collect data «first, a questionnaire was used in this study to collect data
on how students perceive learning from their teachers by focusing on
collaborative writing strategy .

In terms of the method, a questionnaire was employed for this
study which contains a set of questions for gathering information from
the students. They are good ways for collecting information. The
questionnaire was given to the first year secondary schools students.
The students were asked to answer twenty questions and tick (\) or
cross (x) one of the two options (Agree, Disagree).The second is a
classroom observation. The data sources for this observation are from
Al Ghiran and Al Yagada secondary schools in Misurata.

3.4 Ethical Clearance and Confidentiality

General ethical issues, like assessment of risk, confidentiality,
access of data, and informed consent were carefully considered in
conducting this research study. All the information collected from the
principals of the schools, class lecturer, and participants have been
kept strictly confidential. The permission to undertake the study was
sought from the schools' principals in an English and Arabic form.
Furthermore, the information sheet was constructed in Arabic and
English to ensure that conditions were fully accepted and understood
by the participants.
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4. Results and Discussion
4.1 Data Analysis and Discussion of Questionnaires

1. Collaborative learning is better than individual learning strategy.
The results indicate that the majority of participants about 96%
agree that working cooperatively is much better than working
individually. Whereas about 4% of participants disagree with this
item . Collaborative learning provides opportunities for learners to
work together to gain common goals. It is usually contrasted with
traditional individualistic classroom environments.

2. Collaborative writing is a strategy used to enhance students' is
writing performance. The majority of participants agreed with
using collaborative technique whereas 4% of participants disagree
with this view. When students work cooperatively, they can
improve a wide range of aspects such as productivity, proficiency,
grammatical competence and discourse. Cooperative learning in
learning English writing skill can increase the productivity and
performance of the learners. Therefore, group that work together
as a team can achieve much more than who work individually on
their own.

3. Working in groups provides learners with the opportunity to write
about their activities collaboratively. The whole participants
agreed that involving in a group work could give them a chance to
talk and express their ideas in collaborative way. The teacher
should permit his/her students to continue to interact and
communicate as long as the message is clear. Moreover,
collaborative writing also affords students with the opportunity to
work together. It is clear that 100% of participants who were
engaged in this study agreed that working in groups can be a
beneficial strategy for writing effectively. Also, working in pairs
can help learners to get more ideas because different people have
different ideas, so they can compare the important ideas that make
a paragraph. Therefore, group work in writing classes is helpful
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for both enhancing the grammatical accuracy and learning
vocabulary. For example, some learners may be better in grammar,
others are good in spelling, and some of them are better in
organizing ideas. Moreover, sharing ideas together can play a vital
role in deepening the learner's understanding of a particular
subject area.

4. In writing classes, it is necessary for English teachers to guide and
to concentrate on content rather than on mechanics of writing such
as (spelling and punctuation). It is essential that teachers guide
their learners while doing writing compositions in order to make
the writing processes more obvious for the students. This will
make it easy for learners to follow the strategies step- by- step that
the teacher suggests. However, the students should be more active
than the teacher and they have to prepare the activities, give
feedback to students, correct and evaluate the produced texts. In
addition, it is implicit for English writing teachers to concentrate
on content rather than mechanics of writing. This could give
learners a chance to express their ideas and thoughts freely and
without restrictions. For example, if students were informed that
their teacher would focus on those writing mechanics, they might
feel worried and more anxious rather than focusing on the content
itself. Murau (1993) investigated the effect of peer review on
writing anxiety and noticed that students felt anxious, embarrassed
and uncomfortable when involved collaboratively with their peers,
even though they thought it was beneficial to receive feedback and
correct each other. However, such writing mechanics are
considered to be vital in terms of writing accuracy.

5. Working by myself without help from others is very important for
me. The results revealed that about (80%) of participants disagree
that working alone without help from their peers is not important
for them. However, the rest of paricipants about ( 20%) agreed
with this statement because they may feel embarrassed and not
confident when engaging in a team work. This item is presented in
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a negative way but it has positive results; which means that
students believe that cooperation can suit their interests.

| prefer the pre-writing stage, editing and proofreading in a group
rather than individually to facilitate finding ideas for the topic.The
results presented that students agreed about using collaborative
writing when they are involved collaboratively.

The findings indicated that EFL students thought that talking with
friends could facilitate finding ideas for any writing topic.
Furthermore, in the pre-writing phase students share ideas,
information, and knowledge collaboratively. Thus, doing pre-
writing activities in collaborative way helps students to exchange
ideas with others and select appropriate ideas for any given writing
task. As Elbow (1973) points out, CW in the classroom is useful
and important, since if someone is stuck in his or her writing, it is
better to contact with others. He claims that ‘two heads are better
than one because two heads can make conflicting material inter-
act better than one head usually can’ (p. 49). As, the vast majority
of participants (100%) agreed that involving collaboratively in
writing activities is much better than involving individually. As a
result, collaborative learning during the pre-writing stage helped
them a great deal in collecting ideas and vocabulary, discussing
with each other, planning and making an outline.

According to (Spack, 1984), "Prewriting techniques teach students
to write down their ideas quickly in raw form, without undue
concern about surface errors and form. This practice helps their
fluency, as they are able to think and write at the same time, rather
than think and then write.” Also, the results indicated that the
students thought that making an outline and writing down ideas
with classmates were good methods that should be used before
starting writing.

The students felt that collaboration was beneficial for planning a
topic, making an outline, and finding appropriate ideas for any
relevant topic. Gebhardt (1980) argues that collaborative writing
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has a positive effect not only in these final stages but also in the
beginning stages. In addition, all students agreed about editing
their writing task in groups instead of doing it individually. The
editing stage includes various language aspects such as revising
grammar, spelling, and punctuation. In addition, working together
during the editing and revising phases can help EEL students to
overcome difficulties such as correcting mistakes, restructuring
ideas, and finding the right vocabulary. According to Murray
(1978), the effectiveness of collaborative writing is limited to the
final stages of the process approach to writing: i.e., revising and
editing.

6. Collaborative writing helps me to learn and use new vocabulary
correctly. Most of the students (96%) agreed about collaborative
writing since it is helpful in learning new vocabulary and using
them in a correct way. The main problem that students face when
starting to write is gathering new ideas and writing about them as
well as choosing suitable words. Students may lack vocabulary
and might have a limited storage of English vocabulary; this
makes it difficult for them to start writing. As a result, CL has a
positive influence on writing performance of EFL because learners
will share ideas, new vocabulary with each other. For example,
through collaboration learners can build a wide range of new
words and use them in a proper way.

7. | feel more satisfied with my writing when | work in small groups
than I work individually to involve me in the writing task and get a
good score.

There were 84% of participants who agreed that, they feel more
satisfied about their writing when involved in groups rather than in
isolation. In contrast, there were 16% of students who disagreed
about this point. The findings indicated that students felt more
satisfied when writing their topics in collaborative groups than
when writing individually. That means collaborative learning
helps in increasing the satisfaction of students in English writing.
It is clear that most of the students engaged in this study agreed
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10.

that collaboration in writing helps them to gain good marks in
writing compositions. In addition, students who work
collaboratively can obtain better results in terms of organization,
fluency, complexity and accuracy in the production of written text
than those who work individually. In short, Working in groups
provides the learners with the opportunity to be motivated and
encouraged in English writing. Thus, they will depend on each
other in gathering ideas, helping one another in reconstructing
their paragraph and it is obvious that they will be satisfied with
their final product because it is their own work.

Some teachers treat writing skills as a reading and they do not pay
attention to writing tasks. It is obvious that English writing is
neglected and not considered as important as the other English
skills. According to Alnofal (2003), the teaching of writing skills
has not been paid much attention compared to the teaching of the
skills of reading, listening and speaking. Therefore, secondary
students have problems with writing tasks and some of them do
not have the ability to write even a paragraph. Thus, this issue has
a harmful impact on the student’s writing skills because those
students do not receive much practice from their teacher. This
problem should be taken into consideration by both the teacher
and students to accomplish what is intended to achieve .

Students' weakness in writing skills results in the lack of writing
practice in the classroom. The findings indicated that 8% of
students disagreed with this view whereas 92% of participants
were in agreement that students' weakness in writing skills results
from the lack of reading, writing practice in the classroom
because the more they read, the better they write and such tasks
are unfortunately neglected by some teachers. This lack could
have a negative effect on learning English writing .

To develop your English writing, teachers should pay more
attention to the writing skill and consider it as an important skill
as the other skills. All of the participants involved in this survey
were completely in agreement that teachers should pay more

58



Faculty of Arts Journal- Issue 12 Collaborative Learning Strategy

attention to the writing skill and consider it as an essential skill as
the other skills in order to develop their English writing. Since
writing plays a major role in English and develops a wide range of
language sub skills such as grammar and vocabulary. Therefore, to
improve students writing performance and to achieve a higher
achievement in English writing, teachers should focus more on
this area of study.

4.2 Data Analysis and Discussion of Observations

1. Individual Learning and Collaborative Learning Strategy to learn
English writing classroom observation.According to what we have
observed during the observation phase, two teachers noticed that
students, who were involved collaboratively, were more active and
motivated than those engaged individually. Moreover, an observer,
noticed that their writing was good of both students either in
collaboration or isolation. Some students claimed that they had not
enjoyed learning writing skills before, but that writing had become
much easier after involvement in CL. In contrast, for some
students, writing in a group takes longer time, whereas writing
individually is more proficient and faster than engaging in a group
work. In addition, some English teachers treat the writing skill as a
reading and they do not pay attention to writing tasks and the
teaching of writing skills has not been taken seriously by some
teachers. Therefore, this can have a bad impact on their learning.

2. Students' Interaction Observation. Based on our experience as
teacher practitioners, collaboration in writing enables students to
interact with each other effectively and make learning writing more
interesting. For example, as | am a teacher, | used collaborative
learning to arouse the students’ interest, make them more active and
involve them in the practice activities. Furthermore, collaboration
in writing involves the learners in the target language since they
build up an adequate mastery of vocabulary from each other. For
instance, as | am a teacher, | noticed that students felt more relaxed
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and enjoyed working in collaborative groups in writing tasks and
they asked their teacher to follow and use this strategy.

3. Teachers’ Interaction Observation. According to the observation in
Al Ghiran Secondary School when attending the first year writing
classes on Thursday. | noticed that some teachers teach writing
skills seriously, help their students and guide them in writing
activities. To illustrate, the teacher gave them a background about
the topic then she divided the class into groups ;each group consists
of four students working collaboratively. After finishing their
writing with the guide of their teacher and the help of mine, the
teacher allowed them to read it aloud to the rest of the class with
direct correction. In this way students develop their English skills
such as: writing, speaking, reading, listening, pronunciation,
grammar, vocabulary, and intonation.

Moreover, the teacher used two kinds of correction; direct and
indirect correction. For example, when the students finish their
writing task, the teacher corrects the mistakes orally without paying
more attention to that mistake and after they submitted the writing
task to the teacher , she corrects them using an indirect way . For
instance, she puts WO, SP, GM, WP without correcting the
mistakes. After that, she returned the papers back to them and they
have to correct the mistakes underlined in a collaborative way. It is
obvious that this technique that the teacher used is a good one in
case of time limited and large classes.

5. Conclusion and Recommendations

To conclude, some English teachers tend to ignore writing
activities, perhaps because they feel that these tasks are not that
important. This research concentrates on the difficulties and problems
that learners might encounter when dealing with writing skills and
recommended some solutions that could help first year students to
minimize those problems and maximize their performance to be
proficient in English writing. Therefore, collaborative learning is
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chosen as a strategy to learn English writing and it is considered as an
effective teaching and learning technique by many scholars since
collaboration in writing helps students to be involved in the target
language effectively. If writing is taken seriously by both teachers and
students, writing will be seen easier and full of enjoyment than any
other skill. Finally, the researchers recommend English language
teachers who teach writing skill to use collaborative writing strategy
in order to develop the proficiency of their learners in English
language. Group or peer work in learning English writing is beneficial
for learners and is more effective and productive for students than
working individually.

6. References

Abdel-Hack ,M. (2002). The effectiveness of a task-based learning
approach on EFL student’s writing production. Occasional
papers in the Language Education Centre for Developing of
English Language Teaching "CDELT”, no. 34,193-231.

Alnofal, A. (2003). Arabic first language writing and English second
language writing processes: a comparative study, the
University of Kansas.

Ambusher, B. K. (2012). Developing writing skills of ESL students
through the collaborative learning strategy, published pdf.

Babbie, Earl, (1990). Survey Research Methods, Second Edition.
California: Wadsworth Publishing Company.

Badger, R., & White, G. (2000) A process genre approach to teaching
writing, ELT Journal, 54 (2), 153-160.

Belinda, H. (2006) Effectiveness of using the process approach to
teach writing in six Hong Kong primary classrooms.
Perspectives: Working Papers in English and Communication,
17(1), 1-52.

61



Faculty of Arts Journal- Issue 12 Collaborative Learning Strategy

Clifford, Marian. (1991). Developing Writing Skills in Basic ESL for
Adults. FORUM, XXIX, 41-42.

Creswell , J. (2012) Educational Research : Planning, Conducting and
Evaluating Qualitative and Quantitative research , Person ,
Boston, (4th edition).

Ede, L., & Lunsford, A. (1990). Singular texts/plural authors.
Carbondale, IL: Southern Illinois University Press.

El-Koumy, A. (2004). Effect of self-assessment of writing process
versus products on EFL students’ writing, Online Submission,
Paper presented at the Tenth EFL Skills Conference, the
American University in Cairo, Center for Adult and
Continuing Education (Jan 12-14, 2004.(

Elbow, P. (1975) .Writing without teachers, New York, NY: Oxford
University Press.

Fawcett, L., M. & Garton, A. F. (2005) The effect of peer
collaboration on children’s problem-solving ability, British
Journal of Education Psychology, 75 (2), 157-169.

Foster ,P. (1998) . A Classroom Perspective on the Negotiation of
Meaning . Applied Linguistics, 19 (1), 1- 23.

Gebhardt, R. (1980) .Teamwork and feedback: broadening the base of
collaborative writing, College English, 42(1), 69-74.

Graham, D. (2005). Cooperative learning methods and middle school
students, Capella University.

Hedge, T. (1988) .Writing, Oxford University Press.
Kagan, S. (1994) .Cooperative learning, San Clemente, CA.

Murau, A. A. M. (1993). Shared writing: Students’ perceptions and
attitudes of peer review, Working Papers in Educational
Linguistics, 9 (2), 71-79.

62



Faculty of Arts Journal- Issue 12 Collaborative Learning Strategy

Murray, D. (1978) Internal version: a process of discovery, in C.
Cooper and L. Odell (eds.) Research on composing, Urbana,
Illinois: National Council of Teachers of English.

Ramis , A. (1998). Teaching Writing, Annual Review of Applied
Linguistics , 18, 142- 167.

Rollinson , P. (2005). Using Peer Feedback in the ESL Writing
Class.ELT journal, 59 (1),23-30.

Shull, J. T. (2001). Teaching the writing process to high school juniors
through cooperative learning strategies, Unpublished PhD
Thesis, Walden University.

Spack, R. (1984). Invention Strategies and the ESL college
composition student. TESOL Quiarterly, 18 (4), 649-68.

Storch, N. (2002). Patterns of interaction in ESL pair work. Language
Learning, 52 (1), 119-158.

Storch, N. (2005). Collaborative writing: Product, process, and
students’ reflections , published Pdf.

Strang , T. (2014). Collaborative Learning in the Writing Classroom
https:// blog. cengage .com > Collaborative Learning.

Villamil, O. S., & de Guerrero, M. C. M. (1996). Peer revision in the
L2 classroom: social-cognitive activities, mediating strategies,
and aspects of social behavior. Journal of Second Language
Writing, 5(1), 51-75.

63



Faculty of Arts Journal- Issue 12 The Effect of Using Flipped Classroom Model

The Effect of Using Flipped Classroom Model on Libyan University
Students' English Learning

Mustafa Salem Braiek * Abdulhamid ElImurabet Onaiba
Faculty of Arts Faculty of Education
Misurata University Misurata University
Abstract

This study aimed at investigating the effectiveness of using flipped classroom model on
learning English as a foreign language and students’ attitudes towards flipped classroom. The
sample of study consisted of 31 students at Faculty of Arts, Misurata University. The
participants were divided into two groups: 16 students for the experimental group and 15
students for the control group. The data collection tools used in this study were an EFL
(English as a Foreign Language) test and a questionnaire to explore students’ attitudes
towards flipped classroom. Participants in both groups were pre-tested using the EFL test
before the experiment. Then, the experimental group was taught using flipped classroom
strategy while the control group was taught using the traditional teaching method. After the
experiment, students in both groups were post-tested using the EFL test while the
questionnaire was administered to the students of the experimental group only. The results of
the study showed that applying the strategy of the flipped classroom had a significant effect in
increasing the students’ performances in learning English. The questionnaire responses
showed positive attitudes regarding the use of flipped teaching.
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1. INTRODUCTION

The twenty-first century has witnessed a huge progress and development of different types
of technology in different fields, one of which is language education. Students today are
comfortable with electronic devices and keen on social contexts and collaborative activities.
Educators work hard to find how to integrate this technology to be influencing on the
educational process to enhance collaborative learning and to be utilized as a tool for redesign
learning and instructional systems (Karimi, & Hamzavi, 2017). Abukhattala (2016) and Basal
(2015) add that the integration of technology in the process of teaching today results a
successful teaching and learning of languages.

Flipped learning is considered to be one of the new active learning approaches that
incorporate technology into classrooms to create better learning opportunities for students and
to offer motivating classroom atmosphere (Basal, 2015). Flipped learning focuses on
switching in-class instruction time with at-home practicing time using technology, especially
videos (El-Bassuony, 2016). According to Obari & Lambacher, (2015) Flipped Classroom
Model is a distinctive educational environment, which is quickly growing in popularity
among educators worldwide. It is a pedagogical model in which classroom lectures and
homework elements are reversed. In a flipped classroom, students learn the course lectures
(i.e. through online or recorded videos, course materials, etc.) before they come to class, and
spend most of the classroom time in interactive discussions and workshops asking and
answering questions (ibid). It inverts traditional teaching, that is, the instruction is delivered
outside of the class while homework is done in the classroom (Du, Fu & Wang, 2014).
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Flipped classroom saves greater amounts of time for teachers tutoring their students instead of
lecturing them (Wallace, 2014).

It seemed that the strategy of flipped classroom had not yet been examined in the Libyan
context. Thus, the current study is designed to investigate the effectiveness of implementing
the flipped classroom model as an alternative strategy of traditional English teaching methods
used in teaching English in Libyan higher education to produce good outcomes of learners.

1.1Statement of the Problem

Many studies indicate that Libyan EFL students do not have the opportunity to practice
language skills or to engage in English language use outside of the classroom because of the
lack of communicative competence (Elabbar, 2011, Khalid, 2017, Sawani, 2009, Reza et al.,
2007). One of the reasons behind this lack of meaningful interaction is ascribed to the
traditional English teaching methods applied in Libyan schools and universities (ibid). Orafi
and Borg, (2009) state that Libyan teachers use traditional teaching methods because they
believe these methods are useful and beneficial for students. Also, it is because of that these
methods are easy to use and do not require much effort, i.e., Grammar Translation Method.
Farah (2014) adds that lecturers use traditional teaching methods because they are influenced
by their own experience as students that they tend to repeat the role of their former teacher.
Elabbar (2011) points out that a lot of Libyan lecturers are affected by learning beliefs of
traditional Libyan classroom in which a teacher is the authority in the classroom and has more
control over students' interaction and participation and he is the only source of knowledge
(ibid). According to Elabbar (2011), many Libyan teachers of English still believe that the
most important teacher's role is to explain segments of grammatical structures to students and
translate rules into Arabic. Classes are teacher-centred and the students are passive recipients.
The interaction in the classroom is teacher to students and students are not encouraged. So the
outputs of these traditional methods are students who are unable to communicate effectively
and properly in real life (Sawani, 2009). This may be one of the most problematic aspects that
resulted of teacher-centered methods. Elabbar (2011) and Sawani (2009) point out that Libyan
teachers avoid using Communicative Language Teaching Approach because it does not
provide enough guidance to the teacher and because lecturers and learners are affected by the
silent culture of learning, that may restrict the use of this approach.

Furthermore, literature in the Libyan context shows that students pay most of their
attention to develop language accuracy in exams at the expense of the communicative value
of language learning (Aloreibi & Carey, 2016). Aloreibi and Carey (2016) state that EFL
college students in many of the Libyan universities have low English proficiency. Rajendran
(2010) adds that Libyan "university students fail to understand the meaning of even the
commonly used English words like ‘post office’, 'money’, 'street™ (p 64).

As a teacher of English for several years, the current researcher has realized that most
students are not competent and their deficiency is obvious in using language in real life
situations. In this regard, students tend to transfer their L1 norms of speaking into L2.
Therefore, teachers need to change their traditional way of teaching, and keep up the pace
with developments and follow the new trends of teaching which get benefit from the current
modern technologies and the internet.
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1.2Research Questions

The study grows out of the idea that the teaching of English to Libyan college students
could be improved and led to positive effects if the traditional teaching of English (teacher-
centered) is converted into flipped teaching (student-centered). The main research questions
of this study are:

- Is it possible to apply the flipped classroom model to the Libyan college students?

- Does the flipped classroom model have any statistically significant effect on Libyan college
students' achievement in learning English?

- What are the Libyan college students' perceptions toward implementing the flipped
classroom model of instruction?

1.3 Research Objectives

The proposed study intends to examine the impact of using flipped classroom model on
Libyan students in learning English at the university stage. It aims to determine whether the
flipped classroom teaching model is applicable and more effective than traditional English
teaching methods applied in Libyan universities. The study also attempts to explore the extent
to which the flipped classroom can help students to be autonomous and moves toward a
learner-centered class and helps to facilitate learning.

2. Literature Review

According to many scholars i.e. (Lo & Hew, 2017, El-Bassuony 2016, Obari &
Lambacher, 2015) one strategy for incorporating technology like videos and video lectures is
the flipped classroom. El-Bassuony (2016, p. 76) states that “Flipped learning (FL) is
considered to be one of the active learning approaches that focuses on switching in-class
instruction time with at-home practicing time using technology, especially videos.” Milman
(2012, p. 85) explains the concept of flipped classroom as:

The idea is that rather than taking up valuable class time for an instructor to
introduce a concept (often via lecture), the instructor can create a video lecture,
screencast, or vodcast that teaches students the concept, freeing up valuable class
time for more engaging (and often collaborative) activities typically facilitated by
the instructor.

The use of flipped classrooms model as an instructional technique is encouraged by many
research studies' findings. The studies confirm the effectiveness of this strategy of teaching,
which meets the needs of the new generation of students; besides, it has significant positive
impact on the process of learning.

2.1 Flipped Classroom Related Studies

Recently, flipped classroom model has become a popular pedagogy in a lot of educational
institutes all over the world and the impact of this strategy has been explored in many studies.
The following paragraphs present a short summary of some related studies.

In a study carried out by Ahmad (2016) aimed to investigate the flipped classroom model
impact on listening comprehension of Egyptian EFL students. Participants were 34 EFL
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college students. The researcher adopted one-group pre-posttest design. The pretest on
listening comprehension was applied before the experiment and the posttest after it. The
results indicated that the flipped method had a significant impact on listening comprehension.

Another study conducted by Ahmed (2016) to investigate the impact of flipped classroom
on EFL writing skill and students’ attitude towards the flipped teaching. The participants of
this study were 60 Saudi students at Qassim University, divided into 30 students as an
experimental group and 30 students as a control group. The data collection tools were an EFL
writing test and a questionnaire. The experimental group was taught by flipped classroom
model while the control group was taught traditionally. At the end, both groups were post-
tested. Results indicated that the experimental group performed better than the control group
in the post-test. In addition, the questionnaire results were in favor of the flipped method. This
positive result can be attributed to using flipping.

Also, Karimi and Hamzavi, (2017) carried out a study to explore the impact of the flipped
classroom model on reading comprehension ability of EFL students as well as their attitudes
regarding the flipped method. 50 Iranian EFL students who were studied at a private language
institute in Isfahan were selected and divided into an experimental group and a control group.
Reading comprehension pre-test was made and given to the participants of the both groups.
Flipped model of instruction was applied in teaching the experimental group, while the
control group taught by traditional model. Finally, reading comprehension post-test was given
to the two groups. Also, a questionnaire was created to examine the students’ attitudes. The
results showed that the flipped model had a significant positive impact on students’ reading
comprehension ability. The study also revealed that participants had positive attitude towards
flipped strategy.

Moreover, Al-Harbi and Alshumaimeri, (2016) carried out a study to test the effect of the
flipped classroom strategy in teaching English grammar on performances, perceptions, and
attitudes of Saudi secondary school students. Students were assigned into two groups;
experimental group (20) and control group (23). The experimental group students asked to
watch selected videos, based on their textbook, was uploaded on Edmodo site prior lessons.
Whereas the control group students received traditional teaching. The results of the post-test
indicated that applying the strategy of the flipped classroom had a significant effect in
increasing the students’ grammar performances. The questionnaire responses and interviews
showed positive attitudes regarding the use of flipped teaching.

Furthermore, Basal, A. (2015) conducted a study to explore Turkish English language
teachers' perceptions of flipped classrooms as well as the implementation of this model into
an English class. Participants of this study were 47 prospective English teachers. Basal used
Qualitative research design for the study. Open-ended questions were used for collecting data.
It was found that teachers showed positive perceptions toward using the flipped classroom.
The study also concluded many benefits of applying the flipped classroom in ELT context in
terms of saving of class time, learning at one’s own pace and students' participation in the
class. The study recommended applying the flipped method in departments and contexts.

Having reviewed the pertinent literature, it can be concluded that the flipped classroom
model plays a significant and effective role in increasing learners' proficiency levels and
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performance in various areas of ELT. Hung (2015) states that English classes implemented by
flipped instructional strategy can improve the academic performance of students in general.
However, being this teaching strategy a relatively new trend, there seems a lack of research
applied and measured the effects of such a model in the Libyan education context. In this
vein, the objective of the current study is to determine whether the flipped classroom model is
applicable and effective for Libyan college students. Moreover, it is considered as a
contribution to the literature in the Libyan ELT context.

3. Methodology

The study adapted the quasi-experimental design to examine the effects of the flipped
classroom model on EFL students.

3.1Participants

The participants involved in this study were 31 Libyan college students (6 males and 25
females) majoring Italian and French language departments at the faculty of Arts, Misurata
University. All of them are undergraduate students whose ages range from 18 to 23 they are
from first to the eighth semesters who have to study English as a core subject. The
participants were in two groups; experimental 16 and control 15.

3.2 Data Collection
3.2.1 Tests
Placement Test

A placement test consisted of 40 multiple choice items was designed by the researcher
(See Appendix A). This test was used to ensure that the both groups (experimental — control)
had a similar level of language proficiency.

Post Test

The researcher designed a test composed of 11 comprehension, fill in the gabs, matching
and multiple-choice questions (40 Marks) (See Appendix B) to determine whether there was
an impact of the flipped classroom strategy on students’ performance in English. The post test
was administered to both groups after the experiment.

3.2.2 Questionnaire

The other tool was a questionnaire for experimental group students, who taught by
flipped classroom strategy, to measure students’ attitude towards flipping classroom strategy.
The questionnaire consisted of 15 close-ended items, which were scored using a 5-point
Likert scale (strongly agree — agree — neutral — disagree — strongly disagree) (See Appendix
C).

3.3 Procedure

Participants were selected randomly to be two groups; a control group and an
experimental group. There were 15 students in the control group and 16 in the experimental
group. Both groups were taught by the same teacher and the same syllabus. Both groups were
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tested (placement test) before applying the study and another achievement test after it. The
placement test was administered to measure whether the students’ language proficiency level
Is similar.

Flipped classroom model was applied to teach English to the experimental group by
selecting video lectures and online material on topics corresponding to the prescribed
syllabus. The videos were selected from YouTube website and checked to be appropriate for
students’ level and to be watched outside the classroom prior the class so that the students
could watch them on their own time. Google Classroom was created as platform for the
experimental group where instructions, the videos and other materials were uploaded on and
to be used as a channel of communication between the students and the teacher. On Google
Classroom students were able to write their comments about the videos and post their
questions to the teacher. At the beginning of each class the videos were discussed with the
students to let the teacher know whether all students had watched these videos or not. During
the class any difficult or misunderstood points were answered by the teacher. After that, a
collaborative activity or a game was assigned to students to do individually, in pairs, or in
groups. However, the control group was taught by using traditional lecturing teaching. That
was, the teacher explained everything about the lesson during the class time and the students
were asked to do the exercises at home.

Both groups studied the same English elementary syllabus, mostly grammar. The study
lasted seven weeks, one class per week. After the treatment, the experimental group and the
control group students were post-tested to determine whether there was any statistically
significant effect between the mean scores of the two groups. As well as a questionnaire was
given to students of the experimental group to explore their opinions towards applying the
flipped classroom model in EFL classrooms.

4. Results

The scores of the placement test and the post-test were analyzed by means of SPSS
software. To compare between the results of the experimental and control groups the
Independent Sample T-test was used. The results of the questionnaire were also analyzed
quantitatively by SPSS program.

4.1 Results of the Placement-test

The results of the placement test showed no significant differences between the two
groups concerning their levels of English. (See Tablel).

Table 1 Independent Samples Test (Placement-Test)

Groups Std.
N Mean Deviation t Sig.
Experimental 16 14.1875 5.49204
Control 15  14.9333 _ 500064 04 118

The independent sample t-test showed that there was no significant difference between the
experimental group (M = 14.1875, SD = 5.49204) and the control group (M = 14.9333, SD =
5.90964).
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4.2 Results of the Post-test

The Independent Sample T-test indicates that there was a statistically difference
between the post-test scores, for the control group (M= 13.4667, SD= 4.80872) and the
experimental group (M= 20.9375, SD= 3.71427). t (4.859). (See tables 3, 4). (See tables 2, 3)

Table 2 Group Statistics

Std. Std. Error
Groups N  Mean Deviation Mean
Score Experimental 16 20.937 371427 92857
Group 5
Control Group 45 13;‘66 4.80872 1.24161

Table 3 Independent Samples Test (Post-Test)

95% Confidence Interval of

t df P-value . Mean the Difference
Differences
Lower Upper
4.859 29 0.000 7.47083 4.32648 10.61518

4.3 Questionnaire Results

The questionnaire was administered to the 16 students of the experimental group after the
post-test. The responses of the students were analyzed by the SPSS software, using
descriptive statistics to identify frequencies of responses on the Likert scale. Results showed
that the opinions and attitudes of experimental group students were positive toward the
strategy of the flipped classroom.

The first three items of the questionnaire asked participants whether they enjoy
learning English and feel comfortable in English lessons and active by using watching videos
in the flipped classes. Students’ responses indicated that they agreed that the flipped
classroom was more enjoyable learning experience and made them active and comfort
(mode=4). (See tables 4, 5, 6)

Table 4 Statement 1. | feel comfortable in English language lessons

Valid Cumulative
Frequency  Percent Percent Percent
Valid Disagree 1 6.3 6.3 6.3

Neutral 3 18.8 18.8 25.0
Agree 7 43.8 43.8 68.8
strongly 5 313 313 100.0

agree

Total 16 100.0 100.0

Table 5 Statement 2. Teaching English by using Flipped Classroom strategy gives
rise to activity

Frequency  Percent Valid Percent Cumulative Percent

Valid neutral 4 25.0 25.0 25.0
Agree 8 50.0 50.0 75.0
strongly agree 4 25.0 25.0 100.0

Total 16 100.0 100.0
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Table 6 Statement 3. | enjoy learning English when the lesson is presented as a video

Frequency Percent Valid Percent Cumulative Percent

Valid disagree 3 18.8 18.8 18.8
Neutral 2 12.5 12.5 31.3
Agree 9 56.3 56.3 87.5
strongly agree 2 125 125 100.0
Total 16 100.0  100.0

In the fourth and fifth statements students were asked whether Pre-viewing lessons in
the flipped classroom helped them understand subjects well and made it easier to answer
exercises. Results showed that students agreed and strongly agreed with a percentage of
(43.8%) for both in favor of the fourth statement (mode=4), and (68.8%) agreed in the fifth
statement (mode=4). This result indicates that the flipped classroom method facilitated and
benefited students’ learning of English. (See tables 7, 8)

Table 7 Statement 4. Pre-viewing English lessons helps me understand subjects well

Frequency Percent Valid Percent Cumulative Percent

Valid neutral 2 12.5 12.5 12.5
agree 7 43.8 43.8 56.3
strongly agree 7 43.8 43.8 100.0

Total 16 100.0 100.0

Table 8 Statement 5. 1 find it easy to answer the exercises in class when | study
them by the flipped classroom strategy.
Frequency Percent Valid Percent Cumulative Percent

Valid agree 11 68.8 68.8 68.8
strongly agree 5 31.3 31.3 100.0
Total 16 100.0 100.0

Statement 6 evaluated if students had positive attitudes towards the flipped classroom
strategy over the traditional way of learning. (37.5%) of students’ responses agreed that the
flipped classroom method was more engaging than the traditional teaching, while the rest
were an equal percentage (31.3%) neutral and strongly agree (mode=4). (See table 9)

Table 9 Statement 6. The flipped classroom is more engaging than
traditional classroom instruction.

Valid Cumulative
Frequency Percent  Percent Percent
Valid  neutral 5 31.3 31.3 31.3
agree 6 37.5 37.5 68.8
strongly 5 313 313 100.0
agree
Total 16 100.0 100.0

In the statement 7 students were asked to evaluate whether the flipped classroom gave
them greater opportunities to communicate with the teacher and other students. Students’
responses showed that they agreed that the flipped classroom strategy enhanced their
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communication with the teacher and the classmates during the lessons (mode=4). (See table
10)

Table 10 Statement 7. The flipped classroom gives me greater opportunities
to communicate with the teacher and other students.

Valid Cumulative
Frequency Percent  Percent Percent
Valid neutral 3 18.8 18.8 18.8
agree 8 50.0 50.0 68.8
strongly 5 313 313 100.0
agree
Total 16 100.0 100.0

Statements 8 and 9 evaluated whether the availability of watching video lessons many
times and at any time helped the students to understand well. Responses indicated that
students strongly agree that they comprehend the lessons well by watching videos more than
once (mode=4) and they were more comforted by revising and watching videos at any time
they want (mode=5). (See tables 11, 12)

Table 11 Statement 8. The possibility of re-watching the video lesson more than
once helps me to understand well

Valid Cumulative
Frequency Percent Percent Percent
Valid neutral 2 12.5 12.5 12.5
agree 7 43.8 43.8 56.3
strongly agree 7 43.8 43.8 100.0
Total 16 100.0 100.0

Table 12 Statement 9. The flipped classroom strategy allows me the
opportunity to study and revise the lessons at any time | want.

Valid Cumulative
Frequency | Percent Percent Percent
Valid neutral 1 6.3 6.3 6.3
agree 7 43.8 43.8 50.0
strongly agree 8 50.0 50.0 100.0
Total 16 100.0 100.0

Statements 10 and l1lexplored whether the flipped classroom helped to improve
students’ language skills. Responses indicated that students felt their reading, speaking,
writing, listening as well as language grammar were enhanced (68.8%). (See tables 13, 14)

Table 13 Statement 10. The Flipped Classroom helps me to learn English
language skills (writing, reading, listening, speaking)

Valid Cumulative
Frequency Percent Percent Percent
Valid disagree 1 6.3 6.3 6.3
neutral 3 18.8 18.8 25.0
agree 8 50.0 50.0 75.0
strongly agree 4 25.0 25.0 100.0
Total 16 100.0 100.0
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Table 14 Statement 11. The flipped classroom helps me understand English

grammar well
Valid Cumulative
Frequency Percent Percent Percent
Valid neutral 2 12.5 12.5 12.5
agree 11 68.8 68.8 81.3
strongly agree 3 18.8 18.8 100.0
Total 16 100.0 100.0

Regarding students’ autonomous learning, students were asked in statements 12 and
13 if the strategy of the flipped classroom encouraged them to work on their own for self-
learning. Results indicated that students strongly agreed that flipped classroom helped them to
be autonomous. (See tables 15, 16)

Table 15 Statement 12. The flipped instruction Develops my ability to think and self-

learning.
Valid
Frequency Percent Percent Cumulative Percent
Valid neutral 4 25.0 25.0 25.0
agree 8 50.0 50.0 75.0
strongly agree 4 25.0 25.0 100.0
Total 16 100.0 100.0

Table 16 Statement 13. The flipped classroom method allows me the
opportunity to self-learning.

Valid Cumulative
Frequency Percent Percent Percent
Valid neutral 2 12.5 12.5 12.5
agree 10 62.5 62.5 75.0
strongly agree 4 25.0 25.0 100.0
Total 16 100.0 100.0

In statement 14 students asked to evaluate whether they preferred all subjects to be
taught using the flipped classroom strategy. Students’ responses showed that the majority
strongly agreed and agreed while only (12.5%) disagreed. This result indicates that the flipped

classroom method effects the students positively. (See table 17)

Table 17 Statement 14. | prefer all subjects to be taught using the flipped
classroom method.

Valid Cumulative
Frequency Percent Percent Percent
Valid disagree 2 12.5 12.5 12.5
neutral 3 18.8 18.8 31.3
agree 5 31.3 31.3 62.5
strongly agree 6 37.5 37.5 100.0
Total 16 100.0 100.0

74



Faculty of Arts Journal- Issue 12 The Effect of Using Flipped Classroom Model

The final statement evaluated whether the flipped classroom allowed the students to
deal with the technology. Results showed that the flipped strategy helped the students and
allowed them to deal with the technology. (See table 18)

Table 18 Statement 15. The flipped classroom strategy allows me the opportunity
to deal with technology.

Valid Cumulative
Frequency Percent Percent Percent
Valid Neutral 3 18.8 18.8 18.8
Agree 6 37.5 37.5 56.3
strongly agree 7 43.8 43.8 100.0
Total 16 100.0 100.0

5. Discussion

The current study aimed to investigate whether the flipped classroom model would
make a significant difference in the experimental group’s achievements in regard to English
language learning among the Libyan college students. The post-test results showed that a
difference was found to be statistically significant for the experimental group and applying
the flipped classroom strategy seemed to play a significant role in enhancing students’
English language knowledge, since the experimental group mean score was higher than the
mean score of the control group. This result compatible with the findings of studies in other
educational and cultural contexts such as Ahmad (2016), Karimi and Hamzavi, (2017), Al-
Harbi and Alshumaimeri, (2016) and Basal, A. (2015), whose studies revealed that the flipped
method had a positive impact on students’ language skills ability as well as many benefits in
terms of saving of class time, learning at one’s own pace and students' participation in the
class.

In contrast to the outcomes of traditional teaching methods i.e. Grammar Translation
Method applied in Libyan schools and universities that caused students to be passive and
depend on the teacher to lead them in class, the flipped classroom strategy, according to the
results of this study, made students active learners and participate effectively by giving them a
chance to learn autonomously and work collaboratively.

In addition, the results of this study indicated that using flipped classroom strategy
could help Libyan students solve the problem stated by (Elabbar, 2011, Khalid, 2017, Sawani,
2009, Reza et al., 2007) regarding the lack of communicative competent and shortcomings in
communication skills in real life since the flipped strategy offered them watching and learning
from real videos of communication of native speakers.

Furthermore, the results of analysing students’ responses to the questionnaire and their
opinions and attitudes towards flipped classroom strategy revealed that students were positive
and liked the instructions of the flipped classroom model, also they agreed that other courses
would be taught in this way. These results aligned with other studies findings such as Al-
Harbi and Alshumaimeri, (2016), Karimi and Hamzavi, (2017), Ahmed (2016), Obari &
Lambacher, (2015) in that attitudes of students towards the flipped classroom strategy were
generally positive.
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In summary, it was clear from the findings of this study that the teaching of English to
Libyan college students could be improved and led to positive effects if teachers adopt the
flipped classroom model in their teaching neglecting the traditional teaching methods they use
since the study proved the possibility of applying the flipped classroom method in the Libyan
context.

6. Conclusion and Recommendations

6.1. Conclusion

The findings of the study showed that the teaching strategy of the flipped classroom
helped students to improve their English. It encouraged them to be independent learners,
highly responsible for their own learning (autonomous learners), yet it improved relationship
between teacher and students. Based on the questionnaire results, learners had positive
thought on Flipped Classroom to improve their English. Indeed, they thought that this model
could help them to enhance their English. The results could be useful as an English teaching
technique to improve Libyan university students' achievement in learning English. The results
of the present study provided concepts of teaching and learning with technology to Libyan
teachers and learners.

6.2. Recommendations
Through the findings of the study, the following recommendations can be drawn:

1- Since the flipped classroom strategy is a new concept, it is recommended to prepare
training programs to introduce teachers and students to what is flipped classroom strategy and
its positive benefits.

2- Holding workshops for EFL teachers and students to train on how to apply the concept of
flipped learning strategy before implementation.

3- Encouraging teachers to use modern techniques in their teaching, as this has a positive
impact on the development of students' attitudes towards using this type of technology and
benefiting from it in their real life.

4 - Encourage EFL teachers to use the strategy of flipped classroom instead of traditional
teaching.

5- More research is needed to investigate the effectiveness of the flipped classroom in
developing different language skills.

6- Conduct similar studies in different disciplines.

7- Conduct further studies on the effect of using the flipped classroom strategy in other
faculties of the university.
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Appendix (A) The Placement Test

Choose the correct answers

Tom lives next door. ...... is a nice I ... this film many times. ~ A) seen
1 | guy. A) She B) It C) He D) His 21 | B) saw C) sees D) have seen
Brutus is ........ honorable man. I shall be there ............. 4 0’ clock.
2 22 | A)at B)in C)on D)of
A)a B)an C)x D) he
What......... they do? A) did John is Sally’.......... A)  mother
3 | B) have C) do D) does 23 | B) aunt  C) sister D) father
Teachers do noble work. We must | | | | ...... does he start work? He starts at 8
4 | respect ...... A) his B) It C) them 24 | pm A) Where B) When
D) they C) Why D) What
Phoneme ......... lunch time. They ......... here three hours ago.
5 A)at B)in C)on D) of 25 A) reach B) reached C)
reaches D) is reaching
Iwentto........ hospital to see Jane. Lidia ....... in London since 1990.
6 A)a B)an C)the D)Xx 26 A) lives  B) havelived C) has
lived D) live
How ........ does it cost? My room is the .......... in the house,
7 27 this is so unfair. A) smaller
A) many B) far C) old B) smallest C) small D) most
D) much small
The horse fell down and broke ........ How ....... students are there in your
g | leg. og | Class? A) far B) many
) C) old D) much
A) her B)It C) he D) its
Where .......... Sara from? Do you like........... ?  Yes, of course
9 . 29 | Ilikeyou. A) her B) she C) me
A) does B)has C)do D)is D) them
My grandparents always ........... lots Running is.............
10 | of pets. A) keeps B) kept 30 | A) tired B) bored C) excited
C) keep D) is keeping D) tiring
Istanbul is Dbeautiful .................. The sun......... in the east.
Spring
11 31 A) rose B) rise C) s rising
A)at B)in C)on D) of D) rises
The elephant is a big animal. ....... can Is she married?
weigh up to ten tons. ) )
12 32 | A) Yes, heis B) No, she is
A) They B) It C) He D) She C) Yes,sheis D) Yes, sheisn’t
Did you ........ shopping yesterday? He......... his father at the moment.
A) helps B) help C) helped
131 A) went B) gone  C) go 33 1 D) is helping
D) goed
Can you speak English? What time it? Itis............ (6:32)
A) twenty eight to seven  B) thirty
14 ) 4
A) Yes, I am B) No, I can’t 3| o past six C) thirty two to six
C) Yes,Ido D) Yes, hecan D) six thirty
15 | Sam, John and Richard are students. 35 | Does he work hard?

79




Faculty of Arts Journal— Issue 12

The Effect of Using Flipped Classroom Model

.............. school is in Rome.

A) Yes, he doesn’t B) No, does

. C) Yes,heis D) Yes, he does

A) They B) It C) Their

Rebecca and Lisa are .......... We......... play this game with you.
16 ) 36 A) won’t B) didn’t C) aren’t

A) brother B) sister D) are

D) sisters

Look, there are dark clouds, it Judy had an ............. holiday.

rain. A) interesting B) interested
17 _ o 37 | C) bored D) boring

A) will B) isgoingto C) does

did

My kids..... play chess very well. A) He broke the news to her........
18 | doesn’t B) didn’t C) aren’t D) 38 | A) gently B) gentle C) slow

don’t D) quick

....... does he like his job? We haven’t planted .......... roses in
19 | B)yWhen  C) Why D) What 39 | the garden. A) any B) some C) an

D)a

Titanic was .......... successful film of Mark is .......... than Kathy
20 | the year. A) most B) more 40 | A) tallest B) moretall C) taller

more D) the most D) tall
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Appendix (B) The Post-test

Answer all the following questions Total Marks: 40

H Q.1. Read the text and answer the following questions: 4 Marks H

Making Friends with Pizza
Roger is new in town, and it has been hard to make friends. The kids at school are nice, but Roger is shy.
His birthday is coming up soon. He is planning a big party. It will be a lot of fun. There will be cake, ice
cream, and a treasure hunt. But what if none of the other kids want to come?
One week before his party, Roger and his dad go to their favorite restaurant. Benny’s Pizza Parlor makes
the best pizza in town. Roger orders a large pie, with four kinds of cheese and extra pepperoni. He loves
every bite. When he is finished, Roger and his dad go to the kitchen to talk to Benny.

1-Why has it been hard for Roger to make friends?

H Q.2. Complete by using appropriate (subject/object) pronouns. 4 Marks H
1. Mike lives nextdoor. ...........c.coiiiiiiiininn.n. is a handsome guy.
2. My grandmother bought ........... a beautiful necklace for my birthday. ........... is very expensive.
3. Teachers do noble work. We must respect .............oeveuvennnn.
4. Alice was nota bithurtand ................ jumpeduponto ................. feet in a moment.
5. The cow fell down and broke ................. leg.
6. The elephant is the biggest land animal. ............. can weigh up to ten tons.
H Q-3- Answer the following questions. 4 Marks H
1. Where are YOU frOM?.....c.oooiiice e
2. HOW Old @re YOU?.....cviieee ettt sttt
3. What IS YOUF JOD? e
4. ATE YOU MATIEU?.....ei ettt sre s
H Q.4. Choose the correct form of the verb given in the brackets. 4 Marks H
L.They .ovoviiiiiiiie, (reach) here three hours ago.
2.John ... his mother every Friday. (visited — visit — Visits)
3.She v swimming last week. ( go —went - goes )
dHE oo (help) his father at the moment.
S.Ttusually cooveveiniii (rain) in winter.
6.1 e (go) shopping yesterday.
7. My mother ................. the house daily. (cleaned —cleans — has cleaned )
8. The SUN ...veviiiiiiiiii i, (rise) in the east.
H Q.5. Change the following sentences into negative. 4 Marks H
1. James managed t0 arriVe ON TIME. .ottt et bttt sb e sb et ee s ne e
2. He g0es to 0ffice at 9 0°CIOCK.  1oiiiii e bbbt
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3. He can Speak FIENCN. e bbb ettt a e
4. The milkman will come early tOMOITOW. oo e
H Q-6- Match: 3 Marks H
1-Where ............. ? A- At nine o'clock.
2-What ............... ? B- quickly
3-When.............. ? C- In Italy
4-Who ................ ? D- Because he does not have a car.
5-Why ........coene. ? E- He is a police man
6-How................. ? F- Tom
I= ., 2= e 3= 4= 5=, 6=
“ Q.7. Look at this family tree and fill in the gaps. 4 Marks ”
Lisa + Robert
v
George + Charlotte Margaret + Harry
* l Sara + Robert
Sheila + Steven Carol

Rebecca

[grandfather, father, mother, son, daughter, grandson, aunt, uncle, cousin, nephew, niece, parents, children,
husband, wife, brother, sister]

1. Sheila and Steven are Rebecca’s .......cccceeviveeieeiiecieeennennn.
2t s is George and Charlotte’s daughter.
3. Lisa is Carol’s .....c.cceeveeevieeiieieieeeeeieeeeree
4, Margaret and .........ccccevviieneennciese e are sisters.
5. Margaret is Harry's ...
6. Sara is Margaret's ........cocccevvineienicennnenns
7. Steven iS Margaret’s .......coceceeeerieeiceneesenieseeeenans
8. Steven is Sheila's ...
Q.8. What is the time? 3 Marks
) T 0 S
p A ¥ ST SSTRTSSSRN
) L TP
H Q.9. Complete by using an appropriate article. (a —an —the - X) 4 Marks H
1.1 learnt Frenchat ........................... home.
2.Brutusis .......ooeiiiiiiin nice man.
3.Shetoldme .........coovvvniininnn.. interesting story.
4.8arais .oooiiiiie, beautiful girl.
S.Iwentto...o.ooooviiiiiiiiiiii hospital to see Jane.
6. He never leaves his home without ............................ umbrella.
7.Sheis...ouiiiiiiniiiiiiie. my best friend.
8. Chineseis ......ooevviviiiiiiiinin, most difficult language to learn.
H Q.10. Choose the correct preposition. 4 Marks H
1. The thief was arrested ............... the police. a)on b) by c) at
2. My birthday is ................... May 26th. a)on b) in c) at
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3.Callhim ...................... Friday. a)at b) in c) on

4. Phoneme ............ccvvunnnn. night. a) at b) in c)on

S5.1shallbethere ............ooiviiinnnn. 4 o’ clock. a) at b) on ¢)in

6. They will get married ................ Summer. a) at b) in c) on

7. We shall be ready ............... a few minutes. a) on b) in c) at

8. He brought the letter ............. the morning. a) at b) on ¢)in

H Q.11. Write two sentences about things you are doing now. 2 Marks H

Good Luck for you all
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Appendix (C) The Questionnaire

Students’ perceptions about using Flipped Classroom

Please rate the following items on the scale provided to indicate your agreement:

Strongly Agree | Neutral | Disagree Strongly

No Item -
agree disagree

1 | | feel comfortable in English language lessons

Teaching English by using Flipped Classroom

2 strategy gives rise to activity

3 I enjoy learning English when the lesson is
presented as a video

4 Pre-viewing English lessons helps me

understand subjects well

I find it easy to answer the exercises in class
5 | when | study them by the flipped classroom
strategy.

The flipped classroom is more engaging than
traditional classroom instruction.

The flipped classroom gives me greater
7 | opportunities to communicate with the teacher
and other students.

The possibility of re-watching the video lesson
more than once helps me to understand well

The flipped classroom strategy allows me the
9 | opportunity to study and revise the lessons at
any time I want.

The Flipped Classroom helps me to learn
10 | English language skills (writing, reading,
listening, speaking)

The flipped classroom helps me understand

1 English grammar well
The flipped instruction Develops my ability to
12 . .
think and self-learning.
13 The flipped classroom method allows me the
opportunity to self-learning.
I prefer all subjects to be taught using the
14 .
flipped classroom method.
15 The flipped classroom strategy allows me the

opportunity to deal with technology.
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Cross-Cultural Classroom Interaction between
Native and Non-native Speakers of English

Ms. Hanaa Alzalouk®
Faculty of Arts, Misurata University

Abstract

The purpose of this study was to investigate the interactional
conversations between the native speakers (NSs) of English and the
non-native speakers (NNSs) of English in a culturally mixed
classroom. ESL learners need to be exposed to the second language
through authentic and face to face interaction when they have
opportunities to interact with NSs outside of the classroom (in real-life
situations) and inside the classroom (through group work and pair
work activities). Data were collected through conducting an
ethnographic research in which classroom observation and semi-
structured interviews were the primary data collection tools.
Participants were eight MA students in the field of English Language
Teaching (ELT) in Nottingham Trent University.

Results indicated that the participants need to improve cultural
awareness and communication skills. In addition, NSs showed that
they are willing to join a group work with NNSs as they can learn
about other cultures, but in some cases, they find this tiring when the
NNSs fail to participate due to certain factors. This might be due to
language problems or little knowledge about the topic being
discussed.

Keywords: Native Speakers; Non-Native Speakers;  Classroom
Interaction; Culturally Mixed Classrooms; Ethnographic Research;
Cultural Awareness.

h.alzalouk@art.misuratau.edu.ly *
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1. Introduction

The nature of classroom interaction has become the topic of
many researches recently (Freiermuth, 2001; Long & Porter, 1985).
When the focus of this topic is on a culturally mixed classroom
(international students), the common question is "Who takes the
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dominant part in conversations between native speakers of English
(NSs) and non-native speakers of English (NNSs) in classroom
settings”. Summers & Volet (2008) state that when the university
campus is international, students' intercultural competence and
confidence can be improved. This is a result of the interaction between
students from different cultural backgrounds either inside or outside
the classroom. This paper investigates the behavior of the native
speakers of English towards the non-native speakers of English and
sheds light on who talks more in interactional conversations inside a
classroom.

1.1. Classroom Interaction and ESL Learning

Interaction inside classrooms has been defined as the
fundamental part of classroom activities as everything occurs in the
classroom through a procedure of live person-person interaction
(Allwright, 1984, as cited in Ellis, 1994). This point of view has
drawn seriously on research and theories dealing with the relationship
between interaction and second language learning. These theories
have encouraged the necessity of being exposed to the second
language as 'authentic’ and natural language (Mori, 2002), for that
reason the chances for ESL (English as a Second Language) learners
to be involved into real-life interaction have been privileged over the
teacher-fronted controlled practice.

Lightbown & Spada (2006) point out that classroom
interaction refers to the conversational relationship between the
teacher and the student and between the students themselves. This
conversational relationship can be accomplished when the students
work in pairs and in groups. Interactional group work, as Ellis (1994)
suggests, can play a major role in promoting second language
learning. Classes where students have opportunities to communicate
with each other (Summers & Volet, 2008) help students discuss ideas
in small groups and may support a whole class discussion.
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1.2. Cross-Cultural Classroom Interaction (NSs and
NNSs of English)

Many NNSs are students of international universities which
can be a perfect setting for interacting with NSs. Nonetheless, it is not
usually an uncomplicated task for some NNS students to engage with
their NS peers because, in Freiermuth's (2001) point of view, they
might fail to act together with NSs due to certain factors as fear,
embarrassment, anxiety, and misapprehension. The purpose behind
studying classroom interaction between NSs and NNSs of English in
the mixed culture classroom is a belief that, as Kramsch (1998) states,
language and culture are ‘two sides of the same coin'. In other words,
because it is a means of interaction, language is a part of culture and
culture is a part of language. For that reason it is believed that an
individual's language reflects his/her own culture when he/she
interacts with people from other cultures. In order to decrease
miscomprehension among cross-cultural students (Su, 2008) culture
awareness should be raised, consequently, the cross-cultural
interaction can be easier if the NNS and NS peers have certain
necessary skills such as, knowledge of other cultures, language skills
that can increase the chances to promote the cross-cultural interaction,
and " ...knowledge of how to move about in another culture and an
ability to pursue one's interest™ (Freiermuth, 2001, p.170)

Samovar & Porter (2004) have highlighted several key issues on
which students in a multicultural classroom (international students)
should focus. One of these issues is that students from different
backgrounds should raise the awareness of each other's cultures. As
FitzGerald (2003) points out, in order to be successful communicators,
non-native speakers need to be aware of what native speakers consider
to be good communication in English. Awareness of other people's
culture was one of the questions of the current research interviews and
the participants have strongly recommended that there should be more
awareness among cultures.
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1.3. NSs vs. NNSs of English

Since the main aim in the present study is to investigate who
talks more in the classroom group work and conversations between
NSs and NNSs of English, a definition of the 'native speaker' is
needed. Kramsch (1998, p.130) points out that the native speaker of a
language is seen as "a person who is recognized, linguistically and
culturally, by members of a discourse community as being one of
them". Davies (1991, as cited in Cook, 1999) suggests that an
individual is assumed to be a native speaker of the first language
which is learnt in childhood. Non-native speakers, on the other hand,
whose first language is not English, are often said to be 'bilingual’
(Adkins, 1969). Another definition is expressed by Davies (2003, p.
213) who suggests that "to be a native speaker means not to be a
nonnative speaker" which is, as Han (2004) believes, the most
operational definition one may give to the concept of native speaker.
He believes that it is easier to define a non-native speaker than a
native speaker. The native speaker, as Han (2004) points out, should
have a number of characteristics summarized as: (1) Native speakers
acquire the first language (L1) of which they are NSs in childhood. (2)
NSs have that exceptional competence in generating fluent natural
utterance and writing creatively. (3) NSs are able to understand and
interpret speech into their L1.

1.4. General Findings

Numerous research studies have been carried out to investigate
the interactions in group work between NSs and NNSs of English in
classrooms where students came from different cultures. Early on,
Long and Porter (1985) indicated that there are several advantages
which are attained when interaction is taking place between NSs and
NNSs in the classroom. They argue that NNSs can become motivated
to participate more when working in groups with NSs in classroom
activities.
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FitzGerald (2003) has conducted a research study investigating
the interaction between native speakers of English (Australians) and
non-native speakers of English (Chinese, Indians and Japanese). Her
specific aim was to explore whether the claim that native speakers
have an advantage over the non-native speaker is true, and whether the
NSs tend to dominate the NNSs. The results of her study reveal that
all the participants (who were a mix between NSs and NNSs) took
quite long turns in the interaction, and everyone was given the chance
to complete their turns. The NSs gave a chance to their NNS peers to
be effectively involved in the interactivity. In the researcher's point of
view, the NSs took their NNSs intercultural perspective into
consideration. This study is one of several studies that FitzGerald has
conducted inside the culturally mixed classrooms.

Another study was carried out by Nakane (2006) in which
group work between native speakers of English (Australians) and non-
native speakers of English (Japanese) was observed. The main focus
of this study was to investigate the silence of the Japanese students
which the researcher frequently observed during group learning
activities with native speakers of English. There are a variety of
aspects, as Nakane argues, for the Japanese students' silence in an
English group conversation, one of which is based on the cultural
differences (e.g. in the Japanese culture, the students sometimes prefer
to be silent in order to prevent ‘face-losing’). In this study, the
researcher also states that the Japanese students made reference to
their silence in classroom communication by commenting that they do
not like to talk much in the classroom. Moreover, some students
explained that they would not speak unless they are nominated.

1.5. Objective of the Study

The basic aim of this study is to look at the way native
speakers of English behave towards non-native speakers of English in
a classroom setting where there is a mixture of students from different
cultural backgrounds (international students). The specific aspect is to
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explore who takes the leading role in the interaction of classroom
group activities between native and non-native speakers of English.

2. Methodology

2.1. Research Design

In the current study, an ethnographic research was conducted.
To begin with, the terminology should be clarified by defining the
ethnographic research and identifying its characteristics. According to
Newby (2010) the word ethnography comes from two Greek words:
‘ethnos’ that means ‘people’ or 'nation’ and 'graphein’ that means
‘writing', that is to say ethnography is writing about people.
Ethnography is a qualitative method which relies on ‘close-up'
personal experience, sometimes participation, and observation.
Fetterman (1998) points out that ethnographic research involves the
researcher to be close to the subjects observed (i.e. participants) in its
natural situation, so that the results can be realistic and descriptive.
When used as a method, ethnography is defined as "a written
description of a particular culture - the customs, beliefs and behavior -
based on information collected through fieldwork™ (Harris & Johnson,
2000, p. 37).

Hammersley (1998) describes the ethnographic research as a
method via which the researcher examines people's behavior in
everyday context, observation is the main data collection tool, and
interviews are used to clarify observations. Accordingly, the
researcher needs to watch what happens, to listen to what is said, and
to ask questions through formal and informal interviews (Grang &
Cook, 2007). Furthermore, the focus is usually on a small number of
cases (a relatively small scale research). For ethical concerns, the
participants were mentioned anonymously with informed consent.

2.2. Context and Participants

The context in which this study took place is the classroom
setting, where the researcher could observe the way NSs and NNSs of

91



Faculty of Arts Journal- Issue:12 Cross-Cultural Classroom Interaction

English interact. The total number of participants was eight students
from different cultures. Three native speakers of English (British) and
five non-native speakers of English (three Libyan students, a Chinese
student, and a Brazilian student). All of these students were doing
their MA study in English Language Teaching (ELT) at Nottingham
Trent University, Nottingham, UK.

2.3. Research Instrument

In this study the data were collected via two research methods;
classroom observation and interviews, people were a primary data
source. That is to say the primary data which were collected from
people concerned what they say (Newby 2010) including direct
answers to the questions which they were asked because "people’s
words are some of the richest data that we can have" (p. 149). Another
issue in collecting primary data from people is to investigate what they
do, in other words the people's behavior inside the classroom. The
behavior of the participants of this study (which | have noticed
through classroom observation) was an equally important source of
information.

2.4. Procedure

As indicated above, the data of this study have been collected
by means of two research methods. The first one is the classroom
observation which took place in an MA classroom. As Grang & Cook
(2007) explain; participant observation is the central way by which
ethnographers have tried to understand the way of people's actual life
in the context of their everyday lived experience. During the
interviews the participants were audio recorded and | kept taking notes
when needed. While observing the participants in their classroom their
conversations were not recorded but rather | was taking as much ‘field
notes' as | could. Pole & Morrison (2003, p.26) state that "field notes
are key elements of participant observation and while it is rare to
record too much, the importance of storing and organizing the writing
as you proceed can never be underestimated”. It is important here to
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mention that my observational approach has the characteristic of, as
Newby (2010) calls it, being a 'natural setting'. In other words, the
observation for this study has taken place in a natural location which
is the classroom setting and | was a close observer. Also, | was an
‘inactive and known' observer and this indicates that "... the observer
is visibly an outsider to the group. The group is aware of the observer
but has no interaction at a process level with them" (Newby, 2010, p.
367).

In addition to the classroom observation (in which the
researcher observed eight participants), interviews were made with six
participants (three NSs and three NNSs of English). According to
Grang and Cook (2007, p.60) "along with participant observation,
interviewing has been a primary means through which ethnographic
researchers have attempted to get to grips with the contexts and
contents of different people's lives". They argue that interviews in the
ethnographic research can be treated as a separate method for the
purpose that all social research involves making interviews. The
interviews made in the current research study have taken place
between individuals, that is between the interviewer and the
interviewee, and not group interviews.

Typically, interviews in educational settings are divided into
three main types; structured, semi-structured, and unstructured
interviews (Newby 2010, Grang & Cook 2006, Pole & Morrison
2003). The first type is structured interviews in which the researcher
has to prepare a number of questions and ask them in a fixed order.
The second type of interviews is semi-structured interviews which are
based on already prepared questions (often accompanied by follow-up
why or how questions) which the researcher is aiming to cover. The
third type is unstructured interviews where the researcher does not
plan any questions in advance and leaves the interview to freely turn
into a conversation. However, in this small scale research | used the
second type of interviews because as Pole and Morrison (2003) point
out, the educational ethnographic research is usually associated with
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semi-structured interviews which are assumed to have become a
commonplace educational settings research. | found this helpful in
conducting my interviews as if they were structured, | would not have
the chance to ask follow-up questions nor would | be prepared to find
a reply to participants' unexpected answers.

3. Findings and Discussions

The results of this research study are divided into two parts;
the first of which is what has been concluded from the classroom
observation. The second part is the results of the interviews with
native speakers and non-native speakers in that culturally mixed
classroom. The observed classroom was consisting of three NS
students and five NNS students (three Libyans, a Chinese and
Brazilian student). The participants were actively involved in more
than one activity in which each one of them had to participate. The
duration of the classroom observation was three hours. In fact in the
first half of the lesson students were asked to work in groups of four
while in the second half of the lesson students were asked to work in
pairs. The first activity lasted for twenty minutes. It was observed that
when working in groups NNS students participated less than the NS
students did who had no choice but to talk. When asked to work
together NNS students never initiated the conversation as if they
assume that their NS peers are more competent than they are. Perhaps
it was due to (as mentioned earlier) certain factors such as
misunderstanding, anxiety, embarrassment, failure in communication
or any other factor that may obviously affect the flow of conversation.

In another task the students were asked to work in pairs, where
everyone had to mention an experience of their own about "culture
shock™. The instructor gave them a note that almost everyone had at
least one culture shock in one's life. So each two students (NS and
NNS) had to tell each other about their experience. It was obviously
noted that everyone took an equal part and NNS students participated
in the same way as NS students did.
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There was an obvious difference in the way NNSs interact
with their NS peers while doing group work and pair work activities.
When students were organized to sit in groups, NNSs participated less
and NSs almost did all of the work. However, when students were
asked to work in pairs (a NS student with a NNS student) non-native
speakers had no choice but to participate.

Interviews were made after taking notes from the classroom
observation. When interviewing the NS students it was found out that
their answers were to some extent similar. When the NSs were asked
whether they like to talk more in group work with NNS students; one
of the interviewee stated that when she works in a group with NNSs
she interacts with them in the same way she does with NSs. In other
words, she is happy with NNSs initiating the topic of the conversation
and leading the group work. She added that she would rather welcome
NNSs to participate and help them if they have language problems
when interacting with her. She appreciates the NNS students' part
taking in conversations with NS students by pointing out that "It
always astonishes me how well the non-native speakers could cope
with this course because for me | cannot cope with another language
as efficiently as they do!".

The participant added that she usually finds it interesting to
give the chance to her classmates who have come from different
cultures to speak so that she can hear about their cultures. However,
she pointed out that "there is a negative side as well to work with non-
native speakers” while telling a past experience of hers in a seminar
group work where she was the only native speaker and the other three
students were from China and Japan. She found that she did all the
work and the other three students did nothing. She got an impression
that in these students' own cultures they do not like to express their
ideas nor do they like to argue for what they thought "anything I said
they agreed with" she explained "so it was not a group work at all it
was MY work!". This year the participant has made a conscious
decision that she will work in a seminar with native speakers and that
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IS not because she wants to exclude working with NNSs but simply
because she needs to be working with people with whom she can
argue. This was not that a bad experience for the participant but, as
she claimed, it was somewhat tedious for her. A final point which the
first interviewee mentioned is that she wonders why the NNSs prefer
to sit in groups together and the NSs (including herself) prefer to sit in
groups together and she argues that it is probably the human nature
that assumes you sit with people you know and whom you can interact
with.

The second interviewee was a native speaker as well. As soon
as we started the interview; he stated that "I feel quite happy to join a
group work with non-native speakers of English because when we
work with people from different cultural backgrounds we can share
different opinions and this makes the classroom quite interesting".
Surprisingly, this participant pointed out that he has got even more
respect for NNSs than the NSs when working in groups and this
respect is shown through the way he slows down his speech in order
to make it easy to be understood for the NNSs. He concludes his
discussion by stating that "on the whole | usually exert myself to
encourage NNSs to get actively involved when working in groups
with NS peers".

The answers of the third participant were not very different
from the ones explained above. She stated that she sometimes finds it
difficult to work in a group activity with NNS students and she is
likely to dominate the conversation in just one case; when "they just
would not say anything so | felt | had to do it". But she argued that she
has experienced group work activities with some NNS students who
were really competent and in fact "everybody took an equal part in the
group work which was fair".

The interviews for this study were not conducted with students
who are native speakers of English only; three NNS students were
interviewed and asked them about their experiences in working in
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groups with NS students in a culturally mixed classroom. In fact most
of the answers were different from each other and I guess it was due to
individual differences (and maybe different social norms) between the
interviewees. To begin with, the participants expressed that it is not all
the NNS students are ‘passive’ in the classroom group work activities
leaving the NS students to assume leadership in the conversation. The
first participant expressed that "it is a good chance for me to share
opinions, knowledge, and ideas when working in groups with students
from different cultures... especially when working with NSs of
English whom | can develop my oral skills with". This participant
expressed that even if he feels that he is not able to say the appropriate
words in group work with his NS classmates, he takes the risk of
participating effectively in "an equal way that natives do". The
answers of this interviewee were somewhat distinct from what the
other two participants have said.

The second participant stated that she sometimes finds that it is
not an easy task to work in groups with NS students in the language
classroom explaining that the reason for this is her previous
educational experience where she had a very little exposure to group
work in the university system in her country. She further argued that
"it seems that more awareness maybe needed of other countries
educational systems because in my country | was only familiar with
traditional ways of teaching in which the teacher stands in front of us
and we sit in rows". This participant's statement reminded me of what
Luk & Lin (2007) argue that seating arrangements differ from one
culture to another explaining that sitting in rows gives the students the
thought that the lesson will be formal. However, when students are
sitting around tables in semi or full circle shapes, they will feel more
relaxed to participate in group activities.

The third participant whom | had interviewed has totally
different responses from the first one. First he assumed that the non-
participation he usually experiences when working in groups with NS
students is due to language problems stating that "sometimes | cannot
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talk about all of my ideas because of limited vocabulary or sometimes,
even though | want to participate | am usually unable to find the
suitable words to say". He adds that he sometimes tends to be silent in
group work with NS students because he is always afraid to say
something wrong. The interviewee argues that in some cases he has no
interest in the topic being discussed or simply he has no idea or
knowledge of it, "in the classroom group work sometimes the teacher
asks us to talk about a topic the NS students are familiar with but 1
have no idea about it".

4. Conclusion and Recommendations

4.1 Conclusion

This paper has highlighted the importance of interaction
between NSs and NNSs of English in a culturally mixed classroom. It
also discussed who takes the major role in group work and pair work
activities and how NNS students find it difficult to get involved in
classroom interaction. This difficulty might be a result of lack of
knowledge of the topic being discussed or misunderstanding of NS
students utterance. From the responses of the participants and
classroom group and pair work observed, it was shown that NNS
students preferred to be silent (or talk less) when working in groups
with their NS peers. While they showed an obvious effort in
interaction when they had a pair work task. NSs, on the other hand,
were pleased to incorporate with NNSs in classroom activities unless
their NNS peers were passive. NNSs explained that while cross-
cultural classroom interaction can be their perfect chance to learn the
second language and know more about its culture, it was not always
an easy task to work with NSs of English in groups. To sum up,
cultural awareness should be raised so that students from different
cultural backgrounds can put into consideration the cultural
differences and distinct social norms.
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4.2. Recommendations

The following recommendations are suggested;

. Students should acquire cultural knowledge by studying
national cultures.

Learning about the behaviors of different cultures relative to
communication efficiently help to improve intercultural
communication.

Students from different cultural backgrounds need to be
involved in daily communication in order to learn and
understand each others' cultures.

NNS students should not hesitate to participate in pairs and
group work activities with their NS peers, even though they

think they might make mistakes.
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Abstract

The present paper attempts to outline the importance of familiarity of the politeness
phenomenon amongst the fifth and seventh semester students of English Department,
Misurata University and elaborate its influence on the socio-cultural attitudes and values in
different contexts. It focuses on the teachability of pragmatic aspects of English in regard to
the speech acts of requests and apologies from the perspective of politeness in the classroom
in order to foster the students’ awareness of the phenomenon of politeness and the appropriate
strategies according to the context. It also intends to explore the types of strategies of requests
and apologies which they use in their English productions and to discover whether there are
any significant differences between students’ requests and apologies strategies with respect to
their academic levels. The participants are a total of (48) students from two different levels in
the English Department. It was found out that students were not aware of the direct relation
between language and the phenomenon of politeness. The results indicated that there were no
significant differences between students’ requests and apology strategies and their academic
levels. The results also revealed the teachability of English pragmatic aspects of both requests
and apologies which has led to raising the students’ pragmatic ability in  producing polite
requests and apologies.

Keywords: politeness, apologies, requests.
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1. Introduction

1.1 Statement of the Problem

This study aimes to identify the English Department students' pragmatic ability to
produce and comprehend speech acts, especially requests and apologies. Students were
noticed to be greatly influenced by their mother tongue and culture when it comes to speech
acts in a way that they do not take the English culture into consideration. They tend to use
expressions that are equivalent to their mother tongue and culture which can be inappropriate
in the English context and could lead to pragmatic failure especially in terms of being
subliminally impolite. As a particular language is associated with a particular culture,
language itself cannot be fully understood without enough knowledge of the associated
culture. As Jenny Thomas argues that pragmatic failure refers to “the inability to understand
what is meant by what is said” (Thomas, 1983, p.22)

Therefore, this study attempts to recognize how and how often students use polite
requests and apologies in English. It also attempts to teach the strategies of both polite
requests and apologies explicitly in the classroom in order to foster the students' cultural
awareness.
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1.2 Hypotheses

Learning English in the Department of English, Misurata University is mostly based on
the input which is available in the classrooms. In such an impoverished learning environment,
which is considered to be the only place where students are given the chance to communicate
in English, English pragmatic knowledge and sociocultural rules of the language are almost
being ignored in the curriculum. Therefore the students are not likely to have much exposure
to authentic input; consequently, they do not have the opportunity to learn about the English
pragmatics.

Our hypothesis can be briefly stated as “pragmatic aspects of English could and should
be taught to students in EFL classrooms as the teachability of such aspects is beneficial to
raise the students' cultural and pragmatic awareness".

1.3 Significance of the Study

This paper deals with universal communication which occurs between different parties
with distinctive linguistic, social and cultural backgrounds, communicating with one another
via the only shared knowledge, that is language. Therefore, it is related to socio-pragmatics,
and (EFL) to fulfill the purpose of the paper which is highlighting some major problems such
as misunderstandings, subliminal impoliteness, face threatening acts which are "utterances or
actions which threaten a person’s publicself-image.” (Yule, 1996, p. 130), etc. in an attempt to
decrease the common occurrence of such problems by providing some solutions to be
recommended later. One of which is raising cultural awareness and pragmatic knowledge
amongst students of English Department, Misurata University.

Moreover, it tries to focus on cross-cultural pragmatic failure from the perspective of
politeness so that students and future researchers can be attracted to such topics that are
usually overlooked .

Since there are some foreign teachers teaching in Department of English in which the
study was conducted, they can be more aware of the inter-language and cross-cultural
differences in interacting with Libyan students and teachers. Moreover, teachers may integrate
pragmatic aspects and the phenomenon of politeness within the subjects they teach to students
in order to raise the students' cultural awareness and pragmatic knowledge .

This study can be an eye opener to students whilst communicating with their foreign
teachers and others as well in terms of being polite and avoiding cross-cultural pragmatic
failure as well as for those who are planning to study abroad.

It is hoped that this study will create a state of harmony where teachers and students
might be excused for some misunderstandings that they may encounter in the future which
may lead to a friendlier relationship between both targeted parties.

None of the research papers on socio-pragmatics which we have read has discussed the
cross-cultural pragmatic failure from the perspective of politeness in the classrooms of
Department of English at our university. Since this study is the first of its kind in the
mentioned department, it is hoped to provide students and future researchers with a general

104



Faculty of Arts Journal- Issue 12: Cross-Cultural Pragmatic Failure

idea of the topic as well as the relevant basic data which will raise the students’ awareness of
such important topics .

The curriculum can be modified in the department to adopt a cultural-linguistic
approach in foreign language teaching as well as materials for the politeness phenomenon so
that students will be given the chance to learn the pragmatic aspects of English in the
classroom and how to be polite and accepted by the other interlocutor, or may propose
cultural-linguistic programs and workshops of pragmatic competence to raise the students’
pragmatic awareness regarding politeness.

1.4 Design

As this is a classroom-based research, the experimental design was used. Two
experiments were conducted in this study; the first one is requests experiment which was
intended to analyze requests and refusals strategies while the second one is apology
experiment which was designed to analyze apology strategies.

2. Methodology

As this is a socio-pragmatics-based research, the researchers adopted the most common
method of doing this kind of research which is a Discourse Completion Task (DCT hereafter)
in both experiments. Moreover another method which is responses to a scenario (see
Appendix C) was used as a posttest in the experiment of requests. In addition, presentations
were later delivered to the students in the classroom in order to foster their awareness about
polite requests and apologies, each speech act separately. Another method is feedback
elicitation in which students were asked for their feedback about the lesson.

The present data of both experiments were elicited by means of a written (DCT). The
DCT of requests (see Appendix A) consists of 4 items, two of which are for eliciting the
students' linguistic and pragmatic abilities of making polite requests and refusals in different
contexts. On the other hand, the DCT of apologies (see Appendix B) experiment was taken
from Tuncel (1999), (as cited in Istif¢i, 2009), and had been adopted by the researchers for the
specific use in this study. The original version of the test consisted of 14 apology situations
and they had been pilot tested before the actual study. The reliability of the test was 75%.
(Istifci, 2009). The DCT in this study consists of 7 items designed to elicit students' strategies
of apologies in different situations which were organized according to the severity of offence
and social status of the apologizer and apologizee.

Moreover, another method: role plays, which involves "acting™ situations which are
useful for establishing specific contexts (Macky & Gass, 2005), was planned to be used in this
research but was ultimately changed from open role plays into constitute responses to a
scenario (see Appendix C). In addition, a presentation was later delivered to the students in
the classroom in order to foster their awareness about polite requests and apologies. Another
method is feedback elicitation in which students were gently asked for their feedback about
the lesson. Lastly, naturally occurring situations were used by means of observation.
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2.1 Participants and Setting

The present study examines the formulae of requests and apologies elicited from Libyan
students of English Department, Faculty of Arts, Misurata University in Misurata City, Libya.
The English data were collected from the students of the fifth and seventh semesters in the
mentioned department. The respondents in this study were of both genders and they were a
total of 48 student-respondents in this research, 19 in requests experiment and 21 in apology

2.2 Procedure

In both experiments which were conducted in different classes, the researchers had
attended pragmatics lectures to get acquainted with the impression of the students in their first
lecture of politeness. A week later, DCT’s were distributed as a pretest and presentations
about the mentioned topics were delivered. Then a posttest was given to the students in the
same lecture.

In experiment (1) which explored the speech act of requests and refusals amongst the
nineteen subjects, the first analysis illustrated their preferences for:

a) imperative vs. interrogative head act realization,
b) the modal verbs ‘can/could’,
C) request perspective (speaker-oriented/ hearer-oriented).

amongst students as to their levels.

For analysis of data concerning polite refusals, responses were analyzed according to
the types of refusal expressions which could be used together with the reason of refusing.

In the analysis of the data in experiment (2) which explored the speech act of apology,
responses were categorized according to Cohen and Olshtain’s (1981) apology speech act set
(see Appendix D) which was taken from Al-Zumor (2011). It is also based on the CCSARP
(Cross-Cultural Speech Act Realisation Project) coding manual. (Blum-Kulka et al., 1989),
(as cited in Al-Zumor, 2011).

3. Results and Discussion
Among the various interrogative constructions (will, would, can, could, etc.), ability

questions with the modal verb ‘can’ constituted the most frequent request type in our data.
Table 1 illustrates the preferences for ability questions between both targeted levels of
students. Overall, 16 subjects formed their ‘supposedly polite’ requests using the modal verb
‘can’. They werel3 seventh semester students and 3 fifth semester students.

Table 1 Preferences for the Modal Verbs (Can/Could) as to Level.

Modal verb seventh semester fifth semester
Can | 4 ~

Can you 9 3

Could | 1

Could you

Total 13 6
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Although ability questions are regarded as one of the most polite request realizations
(Ogiermann, 2009), ‘can’ is not the most appropriate modal verb to make polite requests. The
frequent use of 'can’ could possibly indicate the informal character of the situation. However,
strangely enough, students' common use of 'can’ is also frequent in formal situations as in
(Situation 4, Appendix A), where students were asked how to ask their teacher to turn on the
air conditioner in the classroom. This might be attributed to the students' lack of pragmatic
knowledge in using the appropriate verb in the context as ‘can’ in this context might not be
regarded as polite due to the high degree of formality of the situation and the social status of
the hearer, who is the teacher. Therefore, it can be deduced that students do not always use the
appropriate forms of making polite requests in different degrees of politeness according to the
context. As Table 1 shows, interrogative constructions with a modal verb asking for ability
can be formulated either in the 1st or in the 2nd person and, thus, they can represent the
speaker’s or the hearer’s perspective. (Blum-Kulka et al. 1989), (as cited in Ogiermann,
2009). Leech (1983) states that a request can be softened “by omission of reference to the
cost to h” (hearer) and suggests that "Could I borrow this electric drill?" is more polite than
"Could you lend me this electric drill?" (Leech 1983), (as cited in Ogiermann, 2009).

In the second part of experiment (1), students’ refusal responses were analyzed
according to the refusal strategies being used as indicated in Table 2. The figures in Table 1
show that the use of “Positive Opinion”, “Apology” and “Alternative” strategies before and
after the lesson being taught to the students, is not quite distinctive. On the other hand, one
remarkable result is illustrated in the usage of “Direct Refusal” strategy which was used by 7
students before the lesson and by only 1 student after the lesson. Moreover, “Thanking”
strategy was never used before the lesson but was used twice after it which can indicate the
usefulness of the lesson .

Table 2 Types of Refusals in Pretest and Posttest .

Refusal Strategy Before the lesson After the lesson
Type A: Positive Opinion 6 5
Type B: Thanking _ 2
Type C: Apology 9 10
Type D: Alternative 1 1
Type E: Direct Refusal 7 1
Total number of subjects 19 19

According to Table 1, these results support our hypothesis in that such strategies of
speech acts could and should be taught in the classrooms and are beneficial to the students in
that they provide them with the appropriate strategies that are used to make polite speech acts
in English .

At the end of the class, the students were asked for their feedback whether they found
the lesson useful or not. Amongst the 19 subjects in this experiment, only 1 student thought
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that it was not useful as it had been already known by him/her. Nevertheless, all other 18
students agreed upon its usefulness.

In experiment (2) which explored the speech act of apologies, responses were
categorized according to Cohen and Olshtain’s (1981) apology speech act set which was taken
from Al-Zumor (2011). IFIDs (lllocutionary Force Indicating Devices) is the most central
strategy for apology in many languages. (Al-Zumor, 2011). The first formula in apology as a
speech act set is "an expression of apology”. (Olshtain & Cohen, 1983), (as cited in Al-
Zumor, 2011). It consists of some sub-formulas as:

» An expression of regret, e.g., "I'm sorry."
« An offer of apology, e.g., "l apologize."

Table 3 shows that IFIDs are used by most subjects in situation (1), which is a highly
formal situation, with variation in the type of strategy. In the data collected from the twenty
one university students, the mostly used sub-formula is "an expression of regret" amongst
other sub-formulas. Interestingly, this indicates the students' choice to offer quite a routine-
like response and that they preferred this sub-formula as an apologetic response .

As table 3 indicates, the second mostly used sub-formula amongst both targeted levels
is "an offer of apology" which figures in 5 responses. However the strategy “excuse me" does
not occur in the data as a result of the severity of offense in this situation that "excuse me"
was probably considered by the students as so weak for the purpose of apology.

Table 3 Distribution of IFID's in Situation (1) as to level.

Level Sorry Excuse Apologize Forgive No Apology Total
seventh semester 6 _ 1 1 1 8
fifth semester 7 4 1 2 13

Strangely enough, the strategy "excuse me" appears only once in one situation where
the participants promised to return a textbook to their classmate within a day or two, after
photocopying a chapter but they held onto it for almost two weeks and their classmate was
really upset about it as this classmate needed it to prepare for a class. The participant used
“excuse me” despite the severity of offence committed by the participant in the situation.
However, the social distance (degree of formality between the interlocutors) and the social
dominance (the relative degree of the social power of the interlocutors over each other) are
not regarded as important in this case as both interlocutors are classmates, which may reveal
that that student considered social distance and dominance as more important than the severity
of offence in this very situation .

Interestingly, as table 3 shows, "No Apology" was used three times by both targeted
levels students in situation (1), one of which is "an explanation of account™ while another
response is "pretending to be offended™, both without an apology being expressed!
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Furthermore, as table 3 reveals, only 3 subjects out of the 21 subjects did not apologize
in situation (1), which can indicate the other students’ predisposition to apologize. It was also
found out that there is no direct relationship between the academic level and pragmatic
knowledge of the students.

At the end of the lesson, the experimenter asked for the students’ feedback whether they
find the lesson useful or not. All the 29 students who had attended the class agreed upon its
usefulness .

Before the lessons were given to the students, they were asked if they had ever thought
that they would study "politeness” in the classroom. Overall, students thought it was weird to
study politeness, and far from what they actually studied in their major

They thought that it is not directly related to language. It can be deduced that students
were not aware of the important role that the politeness phenomenon plays in defining the use
of speech acts and, thus it affects communication. However, when they were asked how to
express politeness, their answers included word choice, facial expressions and body language
in general.

Naturally occurring situations were also used as data in this study but were not referred
to in detail in this paper because of its brevity.

4. Conclusion and Recommendation

When we are communicating with people from different cultural and linguistic
backgrounds, it is best to act with regard to their cultural values, so as to avoid
misunderstandings caused by cultural or linguistic differences. Otherwise, relations are
broken, feelings are hurt, offense is taken, wrong mental images and offensive stereotypes are
drawn or sometimes things just seem to be a bit odd. One way of creating familiarity to
others’ cultural assumptions within the scope of university is teaching such aspects in the
classrooms with an authentic input to which students are being exposed.

We recommend to add the the phenomenon of politeness to the curriculum to be
directly taught in different subjects and levels so as to foster the students’ cultural awareness
and pragmatic knowledge . Thus, students may have the opportunity to observe and practice
what they have learned in any situation they encounter with regard to the phenomenon of
politeness as well as cross-cultural pragmatic failure which is hoped to lead to the appropriate
use and understanding of the English speech acts politely. Furthermore, students will realize
that politeness is directly related to language as through language we can express politeness.

Future researchers may study in detail the correlation of politeness and gender, as
gender was not studied in this research, politeness and social status, and politeness from the
teacher to the students. Other studies may focus on other specific speech acts with regard to
politeness.

It can be pointed out that the choice of polite speech acts indicates the unrelatedness
between level and pragmatic knowledge of the students. Furthermore, it can be deduced that
pragmatic aspects can be taught to intermediate and upper-intermediate levels students in
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order to give them the chance to have a sound command of the language from a pragmatic
perspective.
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Appendices
Appendix A

A: Before the the lesson: (the lesson was a presentation about politeness):

Dear student,we apologize for taking your precious time. Would you please have a look at
these questions and try to answer them¢

1. What expressions for making polite requests do you know?¢

2. What expressions for making polite refusals of requests do you know ¢

Eg. I'm sorry but 1 really have to study for my exam.

4. Write your own polite request to ask your teacher in your class to turn on the air
conditioner.

Gender ................
Semester................. :

Do you find the lesson useful

Thank you very much for your time and patience.
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Appendix B

Dear student, we deeply apologize for taking your precious time. Would you please have a
look at these questions and give them a try?

Please note that your identity will be kept anonymous and that this activity has NO effect on
your performance or grades.

Thank you in advance.

1. You completely forget a crucial meeting at the office with your boss. An hour later you call
him/her to apologize. The problem is that this is the second time you’ve forgotten such a
meeting. Your boss gets on the line and asks :

Boss: “What happened to you? Next time you'll be fired™!
You:

2. You forget a get-together with a friend. You call him/her to apologize. This is really the
second time you’ve forgotten such a meeting. Your friend asks over the telephone:

Friend: "What is wrong"¢
You

3. Backing out of a parking place, you run into the side of another car. It was clearly your
fault. You scratched the side door slightly. The driver gets out and comes over to you
angrily.

Driver: “Can’t you look where you’re going? See what you’ve done”!

You:

4. You promised to return a textbook to your classmate within a day or two, after
photocopying a chapter. You held onto it for almost two weeks.

Classmate: I’'m really upset about the book because I needed it to prepare for last week’s
class.
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5. Spending an evening at a friend’s apartment, you accidentally break a small vase belonging
to her/him.

You

6. Rushing to get to class on time, you run round the corner and bump into one of your fellow
students who were waiting there, almost knocking him/her down.

You

7. You have forgotten to return the book you borrowed from your teacher. On the staff
corridor you come across your teacher.

You

Gender ................
Semester................. :

Age.....ooooiill. :
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Appendix C
*This activity is taken from Plan ELT worksheet and has been modified .
Appendix D
The model followed in experiment (2) is presented below:
1. Hlocutionary force indicating devices (IFIDs)
—An expression of regret, e.g. [’'m sorry.
—A request for forgiveness and accepting the apology:«
e.g., Please forgive me/please accept my apology.
2. Explanation or account: any external mitigating circumstances«
“‘objective’’ reasons for the violation, e.g«.
I. Explicit: the Traffic was terrible.
ii. Implicit: traffic is always so heavy in the morning.
3. Taking on responsibility
a. Explicit self-blame, e.g., It is my fault/my mistake.
b. Lack of intent, e.g., [ didn’t mean it.
c. Expression of self-deficiency.
d. I was confused/I didn’t see you/forgot.
e. Expression of embarrassment, e.g., | feel awful about it.
f. Self-dispraise, e.g., I’'m such a dimwit!
g. Justify hearer, e.g., You’re right to be angry.
h. Refusal to acknowledge guilt.
—Denial of responsibility, e.g., It wasn’t my fault.
—Blame the hearer, e.g., it’s your own fault.
—Pretend to be offended, e.g. I'm the one to be offended.
4. Concern for the hearer, e.g., I hope I didn’t upset you/Are you all right®
5. Offer of repair, e.g. I’ll pay for the damage.

6. Promise of Forbearance, e.g., It won’t happen again.
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